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WRITING "TRANSLATIONAL ENGLISH

& Study of the How & Why of yriting Simplified English for New Literates

{with special emphasis on Christian Literature for Central Africa)
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TOWARD WRITING IN "TRANSLATIONALY ENGLISIH

In a previous paper we considered the theory of translation and its definition
and concluded that for our pdrtlcular situation hc1e in Central Africa, we
should by all means strive to achieve a dynamic squivalence translation. This
means that our translation efforts will be Li”PCtEL 1oward reproducing in the
receptor language the closest natural equivalent o: the $ource language message,
first in terms of meaning or content as detevmined by the context, and secondly
in terws of form or style.

Hovover, vefore we actually begin a study of the D-E translation process itself,
that is, how to go about it, it might be well for us to take up the matter of .
the 1nit1u1 pr oduct;on gfliiﬁerature (from tracts to textbooks) in the source
Tan nguace‘ which in our case would be English., This in fact should be the first
step to be taken in the process of producing any dynamic equivalence translation
in another language, for if the original author dees not take it upon himself
to writs in a simplified, straightforward manner, it will be left to the trans-
lator first of all to convert the wessage to this form before he can begin to
translate meaningfully and end up with the closest natural squivalent in the

receptor language.

Now, it is a basic principle of literary composition that an author, no matter
what type of literature he is peruunng, must bggtwﬁuﬁilf ,,,,,,, ceep his potential
roaders in mind as he progresses, that is, if he 15 really serious about effec-
tively communicating his message. Thus it is essential for us, too, as we
develop materials for use here in Central Africa (whether dlfCCuly in the English
or indirectly by way of tramslation into ons of the vernaculars), to gear our
message specifically to suit the particular nesds of our Africa: membership. Here
we are not thinkipg of the content of our message, which centers in the tlmeless
yet unchanueab]e tood Hews Of our salvatlon througn Chrlst Jesus, but rather the
method of bring;ng this living message in a way that is most relevant and under-
standable to our people today. I believe that in order ta convey this message
most effectively, we will have to alter and adapt the style and manner of writing
which we wers accustomed to use in the states -- or when writing for those who
share our own American culturs and theological hackgrommd,

We are ali aware of the fact that the syntactic structuze and semantic arrange-
ment of dnglish differs greatly from those of Bantu languages. Thus, even though
some of our readers can "understand” Fnglish, yet becausé the grammatical rela-
tionsiips, thought patter..s, methods of expression, etc., of their mother tongue
are 0 different from those of idicmatic (American) English, they often have
gredt difficulty in understanding correctly the materials we prodnce ‘which are
oFten characterized by 'Americanisms® (faglish idiematie expressions peculiar

%o the U.5.) and our frequently abstraci, imperseonal, and raiher complex way of
writing. Various tests undertahen by linguistic experts in similar situations,

as well as our own personal experience, I'm sure, bears this disturbing fact out.
g

And so we come to the purpose of this paper -- that is, how to eliminate or at
least reduce the difficulty of Inglish comprehension on the part of our African
mewbership, especially our evangelists and re 11g1ﬂub workers, who depend on the

materials which we produce in order ¢o caryy out their m1n1erv. llere we will
set down and explaln some guldelines which hopefuily nmight serve to aid us in
writing "translational’ English. By 1L1> we mean English that is not only re-
structured and 51mp11tled in order to increase the understanding of our English
readers, but what is perhaps more important at the present time, a type of
English that readily lends itself to an accurate and meaningful translation
into the vernacular, where most of our literature will eventually end up.

But before getting into the guidelines themselves, we want to review in a little

more detail the actual need for this type of "translational™ English in the L.C.C.

Lutheran Christian articles are the logical place to begin, for this publication
reaches all of our membership as well as many outsiders. The number of our
Cnplish readers, though not too large at present, is bound Lo incresse rapidly
as the standards of education are raised and more inte sified ]i*erﬂcy proorams
are undertaken throughout the country.  Theze new lits
offered a simplified, straightforward type of which is Free from all
terary empellisiments, archaic reiigious jar:onf and technical theological
aﬂguage. Otherwise much of zhe paper’s information and instruction is lost to
taenm.  I'wm sure that the missionariss ve sponsivle for translating L.C. articles
would also aup“ec1aL> matevials written in such a fashion, especially those who
{ Lo a great extent upon African informants to do the actual translation




Secondly, all of our textbooks (B.L. and sen) and insiructlonal courses {inciuding
Short Courses) ought to be written in simpli f'}d inglish. It is obvious that if
out students do not themselves undevstand certain paris of thelr lessons due to
the difficulty of their Cnglish texts, they certaialy will not be able to go out
and teach these things properly to others. And if these men have trouble under-
standing or even wisunderstand porticns of our “instructional booklets, what car

we expect from those whom ‘they are trylng to teach?

And then, how about sermons? We do expect our evangelists to know how to use the
materials which we prepare for them, but it behooves us in turn to provide the
litesrature, especially sermons, which are written at a level that they can readily
understand and apply. This is wmost essential in the case of evangelists and re-
ligious workers who are stationed in remote areas and consequently can net meet
vegularly to discuss the weekly sermon with their supervising missionaries. These
wer, of course, must translate the sermons into their own respective languages,
and it is at this point that errors due to thelr misunderstanding the English are
often multlplleu. And the more literally they try to translate (a literal trans-
lation is usually the easiest), “the re_mistakes which are _introduced, not only

in form or style, but more imporfant, also in meaning or gontent. This assumes

that they even attempt a trauslation. Often times if the English is too difficult,

and the concepts too "foreign'' or scemingly irrelevant, they may simply abandon
the sermon altogether and take off on their own -- and we all realize the dangers
which are inherent in this alternative.

Finally, there is 2 need for simplified, 'translational" English in the 2s33ys
and reports which are presented at Synod and evangelist conferences. This is
particularly necessavy at Synod where there are many present who have only the
barest knowledge of the English language. They will have at lsast a chance of
getting something out of the proceedings if the Inglish used has bzen restructured
and written with them in mind.

We will now proceed with some suggested guidelines for writing 'translational"
English including the theory or reasons behind them. It is hoped that they might
serve to assist us when writing any type of literature which is to be used here
in Central Africa. These pguidelines with accompanying explanatory material are
grouped by subject in the following order:
A. Communication: The Information Theory - Redundancy
B, Terminology: Object, Lvent, Abstract, Relational and Kernal Sentences
. Lexical Problems: Using a "Translatjonal' Vocabulary
D. Flgurative Language:
1. Metaphors and Similes
2. Complex Figures (Idioms)
3. Other Figures of Speech
E. Structural (Grammatical) Adjustments:
1. Word - Phrase
2, Clause - Sentence

3. Discourse as a whele

1

. General Stylistic Features

G. Summary of Principles




To introduce ; ion Fnglisl we want to consider some
fundamental principles of communic satien ia general as well as one particular aspect
of it, the so-called information theory, which is the busis for - hg various lexical
and syntactic changes or alterations %o be described later.

Any type of commmication may be considersd as being divided ap inte five important
pnase*' (1) the sup)ect_ggkpcl_ i,6., the referents which are talked about; (2)

the pdrtic1gggzg_who engage in the communication (in writtem communication these
constitute the author and his veaders); (3) the act of communication, i.e., speak-
ing or writing; (4) the code used, i.e., the lanpuage employed with all lts re~
sources as a code, includiﬁ?méymbolf and arrengements; and (5) the message, i.e.,
the particular way in which the subject matter is encoded intn specific symbols and
arrvangements., Although the actual procsss of communication in any given instance
way be described on the basis of these five factors or vhases, it is also possible
in a simpler way to treat ecommunication as a procedure by which scurce and rsceptor
are related threugh the instrument of a messuge.

During the entire process of communication, there is also a factor of 'noise”

which enters into the event and tends to Jistort the message. This "noise” can

take various forms -~ in printed commmication, for example, an inadequate orthe-

graphy, misspellings, difficult or unknown words, idioms, grammatical torms, etc, -~
p

in general, anything which lowers the efficiency of transmitting the message.

Three steps are involved in producing a message: (1) selection of a topic, i.e.,
the conception to be commmicated; (2) the encoding of this concept10n 1nto
symbols and arrcangements of symbols; and (3) the Lransmleszon of these symbols,
i.e., the actual physieal activity of speaking or writing out the symbols.

The procass of receiving a message likewiss involves three different steps: (1)
recegtion of the signal, either aurally, when it is heard, or visually, when it
i3 read; (2) decoding of the sigpal, i.e., interpreting it, a kind of reversal of
the process of enceding; and (3) response to the message,

The channel is the particular means of passage or course whereby any communication
is properly transmitted. The spoken channel is of course normally limited in both
time and space whereas the written chanmel is relatively unrestricted in time and
space. '

The message 1tself has two differsnt aspects or dimen-.iens: (1) form, which in-
cludes all of the formel linguistic feutures of the message, such as a specific

langnage level or style, the particular grasmetical patterns, specific words, etc.;
and (2) the mesning or content of the messag I'm sure that alil of us would agree
that the more important of these two dimensions is that of meganing, and it is for
this reason that when communicating acress cultures it is often necessary to sacri-
fice the form of a message in order to convsy the true meaning. This fact is
important not only in translation, but alsec in preparing materials for translation.
We will often have to give up the form of certain expressions whose meaning may bo
quite clear to us, but which may causs pgreat deC7CU1Ly for a person who speaks
English as a seuond language. Such a person, since he is not familiar with the
content of certain speciallized forms (e.gz., figurative langnage and idioms), will
naturally tend to take them literally and as a result will end up with the wrong
meaning or no meaning at alil,

{D
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The difference between form and mesaning or content can be illustrated by the follow-
ing story: A woman, who had given birth to twins, was relaying a telegram to her
husband. She phoned the message in to the telephone operator., In order to make
sure that he had teken the message Aown orrectly, the operator asked: ‘'Would you
like to repeat that, wadam?' "No," she replied ewphatically, "not if I can help
it." Obviously the operator was asking for the form of the message' he was not
concerned about the actual content. But the woman, overwhelmed by the arrival of
her twins, was responding to the content of the message in her answer.

This differense is further illustrated by the inifial greetings of various lan-
quases:




e v ey e e e e wern e ot e
also in form, The French and German forms a
they are dilfferent from the IZnglish and Spand 3
prearly from the rest, bhut in terms of their content or {L1c7ion they ars all
squivalents, no matter hoy different their form. :

! have gons into more detail in dealing with the form end meaning of 2 message

because the lack of a proper distinction between these two con result in & "com-
mnications breakdewn'. This frequently happens when the sourece is unwilling to
change or alter the formal aspects of his message (which are often characteristic

of his own culture, socio-educational level, religious training -- e.g., KJV. langusge
ete,) in order to communlcate its content in o more meaningful way.

(For some additional practice in distinguishing form and meaning, sse dxill No. 1

on page 5.) .
For our purposes it would not be profitable to go into any more detail on the theory
of communication as a2 'whole (technicaily known as the science of cybernetics), but
we do wish to consider one important aspect of it, namely, an adaptation of the
basic prineiples of the information theorxy, which can pive us an insight into tke
various factors involved in the flow of messages through & channel. Such a study

in turn may serve to give us a better underrtanding of the reasons for certain
lexical and grammatical alterations which are necessary in order to communicate

a message as efficiently as possible. S

The information theory states first of all that any message can bs COHmIandth //
through any channel, but if the channel is too _G“ifWCLFd it may De necessary |
"lengthen" the wmezsage (i.e2., increass the reLLndanc/ or repetition of information;
so that it will take more time to communicate it. If the receptive channel is teo
wide, the message can always be compressed or concentrated, but if the chwnnel is
too narrow, then the massage needs to be drawn out. We will take up this point in
greater detall later on since it provides the basis for many rhanges and alterations
P

which often have to be made in order to increase the effectiveness {meaningfulness)
of a message.

Secondly, our theory states that in order to preserve efficiency of commumication
and at the same tige Lo prevent too much distertion through noise or other factors,
languages tend to be about 50% redundant., That is to say, they seem to exhibit a
kind of balance beuwnen the unexpected and the predictable. One might tend to be
surprised at this seemingly high percentage of predictability,. but after a bit of
reflection on the structure of language, he will see that this is true. For example,
in the expression "these men are....' we know from the sole cccurrence of the plural
form ''these" that 'men" and Yare" will be used rather than the singular forms "man"
and "is"., Thus we can say that the plural indicators in the forms 'men" and "are"
are redundant that is, not absolutely necessary for the npeaning. This is just one
of the many ways of introducing redundancy whichk can be found in all languages -~
cf, the elasborate concord agreement system of Bantu languages.

Thirdly, the amount of “information' which is commumicated Dy any message is re-
lated in various ways to the predictability et LPPVPLlCLaDllltY of the sipnais
wiich are given, The more unpredictable the overall message is, the greater the
chamnel which is required For the transmission and dCLodlng of that message.
This simply means that one can readily understand a wessage which is familiar or
commonplace, but it takes a much greater decoding effort to comprehend a message

which is unusual or strange, that is -~ unpredictabie.
When considering the individual signals (words), however, there are other factors
which enter inte and tend to complicate the victure semaswhat -- namely those of

frequency of usage, context, and content of the message. Before proceeding any
further, then, it might be well to pouse end have a look at a few examples which
hopefully Ulll help to clear up the relationship of information to unpredictability.
Let's say, for example, that we have a friend who always declares that evervthing
is "terrific" or "groovy', whether it is a meal, speech, girl, ball game, movie,
or Joke. As a result, whenever he uses the word "L,_rlflL” (or "groovy”) he does
not convey very much information to us, for in his vocabulary, it is highly pre-
dictable, A simllar e: ample i1s the word "love" nowdays, which for certain groups
of people, at least, has been largely emptied of any true meaning and is therefore
incapable of conveying much veal information. 'This is due to mis- and overusage
of the word, which give it a high predic 3¢ about any comtexi o
situation. -

for

However, if someone would say to you,
zoday,” vou would have quite a i
what he meant. In this case "pf
alse has no meaning, would convey littl
content of the message as a whole (e.q.




The following is a list of English expressions (both Biblical/religious and
gocular), which arve familiar to and used by people of our particular socio-
aducaticnal level, culture and religious background. for each of the following
e#xamples then, decide whetheér the given form of the expression would be under-
standable to, say, an Africadn non-Christian with a standard 6 education. If not,
provide in the socond column, a “transform” that would clearly state the intended

meaning:

A. Biblical/religious FORM - . HEANING
’ Jous miwd awd wour ko do what Qed wants you o
1. Bring forth fryits of repontance - shew m yeur weeds "and schnions +hat yau are Sory For
2. liardness of heart - bemp wnwiling *o chauge yaur theudinrs WoS ud. ackioud ‘
3. We have redemption through iiis blood - Hellvowd) has paid LJH‘\A\?:S deatl Yo ?rii “s ffmﬁs‘r\ﬂc
4. The lost shoep of the house of Israel -+he pecple (Bmmy rhe Jews) who B tumad. away
5. Bears not thepéword in vain - ‘ "0 S e wy o MRt Mo
6. Bless the Lord, O ay soul -
7. All flesh is grass -
8. Every good gift is from above -~
9. Follow not the world -
10. Saved by the cross of Christ -
11. Qur flesh 1s weak -
12, You are under the Law - )
13. (they are) slaves of sin and under its curse -
14, Lift up your hearts unto the Lord -
15, dan does not live by bread alone -
16. The Lord opened our eyes -
17, David fell upon his face -
18. The leaven of the Plharisces -
19. Call upon the name of the Lord -
20. You are the salt of the earth -
21, Do not offend your brother -
22, The Comforter will come -
23. You are like sheep among wolves -
24, Take Christ's yoke upon you -
25, Know them Ly their fruits -
26. Tho Lord Is a jealous God -
27. When our last hour shall come -
28. We must drown the Old Adam within us -
29, tle are cleansed by the blood of the Lamb -
30, Fall back on God's power -
31. lie became flesh and blood -
32. You were walking in spiritual darkness -
33. They have fallen asleep in Jesus -
34, Uphold me with your free spirit -
35. You will receive a crown of life -
36. Your name is written in the book of 1lifc -
37. The crosses we have to bear -
38. Stand up for the Gospel -
39. Richly and daily God has mercy upon us -
40. By nature man is a lost creature and
under the wrath of God -
41. The Lord make Iiis face shine upon you
(1ift up liis countenance upon) -
42, OQur help is in the name of the Lord -
43. brink of the river of your goodness -
44, Renew a right spirit within ne -
45. That he may be dead unto sin and
alive unto righteousness -
46. An heir of everlasting life -
47. Ve will enter the mansions above -
48. Take from them the spotted garment of the fle:ih ~
49, Adorn them with the righteousness
purchased with your blood -
50. e flee for refuge to your infinite mercy -

T




B. oecuiax Ly

Seat around the bush -~ refase o mzke a cltar svatcwmont
. A black sn.:e,_) - one wWho does moT Lk inte e cestein B\Fpu_‘) of [)u:n\L becaule C/R bad. bekager

Al
Turn over a new leaf -~ Heve stop douwfg cvil Fdfs ad vegm Aoy Food- daeda

i
2
3
4. break the ice -
5. Come to oneself -
6. For a rainy day -
7. Glve up the ghost -
8. See eye to eyo -
9. Lose face -
10, Show one's face -
11. Burn one's fingers ~
12, ilave cold feot -
13, Put one's foot down -
14, Stand oa one's own (two) feet -
15. Step off on the wrong foot -
16, Get wind of -
17. Give a persen the cold shoulder -
18. Go out of cne's way =~
19. Go to one's liead ~
20. Get the hang of -
2i. tilt the nail on the head -
22. The Lion's share -
23. Lose (keep) one's head - T
24, le has his heart in the right place - I
25, It's just one of those things - i
26, Keep one's {or another's) nose to the grindstone - [
27. Know all the answers -
28, On it's last legs -
29. The last straw - J
30, In the long run - o .
31. Make anything of it -
32. Make (both) ends meet -
33. vlake hay while the sun shines -
34, Make no bones about -
35. Not a leg to stand on -
3G6. Not let the grass grow under one's feet -
37. Pass the time of day -
38. Go to the dogs =~
39, llave too much on one's pldte
40. Under the weather -
41. Put all one's eggs in one basket -
42, Put one's foot in his mouth -
43, Put the cart before the horse -
44, Put two and two togother ~
45. See red -
46, In the sane boat -
47. See how the wind blows -
48, In a person's shoes -
49. Sing a different tune -
50, Sit on the fence -
51. A snake in the grass -
52. The fat was in the fire -
53. Keep the ball rolling -
54, Straight from the shoulder -
55. Take one's hat off to -
56, Take the bull by the horns -
57. Tell a person off -
58, You are telling me -
59. A thorn in the flesh -
60, Leave no stone untuzrned -
61. Turn down -
62, That 1s up to him -
03. Slip through one's fingers -
64, Something in the wind -
65. A wolf in sheep's clothing -




venture a guess as to the correct meaning, but without any further explanation you
would still ba left pretiy much in the darik,

Now, one might agk, how does all this apply to writing trauslational Cnglish? In
the first place, we all know that different receptors, that is, people who receive
spoken or written messages, differ in their comprehension capacities or levels at
which they can effoctively receive (understaend) and utilize communication. These
differences are due ta various factors, such as age, sducation, cultural experience,
as well as innate ability. Thus,every reader or.class of readers of any language
has what is termed a horizon of difficulty or "threshold of frustration' for the
materiaul that he reads (note: the same thing applies to the speakers of a language
and the flow of speech). This mey be diagranmed as follows:

Y

{communication ﬁoad)

>

degeez of difficuit

HeRIZoON
oF LT //-\\\\Jr\, ’\
DIFFICULTY) — N/ e >

communication - flow of spaech ar read«'mj material

For each particular reader or reader group, the literature should fluctuate in
difficulty somewhere around this horizon, but should occasionally rise above it
in order to challenge him. Without such challenge, that is, if the message is
consistently beneath his horizon of difficulty, the reader may lose interest, and
rejsct the messape because it is too asasy. On the other hand, if there are too
many peaks above the horizon he will not undersiand much of the subject matter,
and consequently will soon become discouraged and give up trying to understand it.
Thus we must try to maintain a proper balance between simplicity and complexity in
our writing, always keeping in mind the ability of our veceptors as we endeavor to
communicate with them,

Materials which are prepared for the inexperienced reader especially, should be
kept generally within the range of his horizon of difficulty through limitations
on sentence length, vocabulary, and complexity of grammatical constructions, etec.
So that the style will not seem too simple or childish, on the other hand, there
should bs onccasional peaks to arouse the reader's attention and stimulate his
JAnterest., lowever, it is important to remember that the use of such challenging
words and expressions should be reserved primarily for: (1) terms which have a
semantic content for which no simpler expression can be found, e.g., repent, justi-
fy, redeem, ete. - if you feel that a simpler expression is incapable of conveying
the correct weaning, and (2). places whers the content is so easy that a higher
lavel word or expression can be used for literary effect without blocking communi-
cation. In other words, if the general level of the context is difficult, either
in terms of the language forms or the content of the message, the easier of tuo
terms, expressions, or constructions should always be used, But if the context is
easy, it is permissible, for the sake of maintaining your reader's interest, to
introduce the more difficult expression, providing this is not done so often as to
raise the overall level of communication above a comfortable horizon of difficulty.

It is also possible to maké use of certain of these peaks of difficulty, either
grammatical or lexical, to highlight or focus upen certain important aspects of
.the message (e¢.g., use of unusual word order te mark a change in the emphasis of
your message -- 'Christ's death on the cross - what does it mean for us today?').
The use of a relatively more unusual form is one of the ways whereby a distinction
can be made between the items which are in focus (foreground - center of attention)
and those which are part of the background supplementary material. However, this
should be done in such-a way as not to introduce so much difficulty that the items
empliasized fail to get clearly communicated. :

To summarize, then, some of the points which we have tried to sxplain thus far, we
can state that one of the ways of writing easier to read material is to make the
linguistic .and grammatical forms more natural or predictable for our receptors.

In terms of the information theory, to increase the predictability of a message
means %o increase its redundancy, that is, to decrease the quantity of information
‘conveyed per unif signal (lexical or grammatlcal form). This meane in turn that-
we nust restrict the usage of unusual or velatively unpredictable words and ex-
pressions to those instances where the content and particular context of the
‘wessage allows (i.e., expiains) them. Iowever, in follewing this procedure

we must also guard against making the text so "flat" (uniformly predictable)
throughout that it not only is dull and uninteresting, but slso has insuificient
contrast between figure (focus) and ground to call attsntion to or emphasize the
important points of our message.




In the preceding parvagraphs the word "redundancy'! has come up on several occasions.

Since redundancy plays such an lmportant paxt in the system of communication, it
would be well for us to take a closer look at this term -- just what, exactly, does

1t mean?

In general, we can say that redundancy is the process whereby an unknown

"or difficult (unpredictable) term, expression, or grammatical construction is made
less difficult (that 1s, more predictable) by introducing more familiar expressions,
or forms ipto the context in a way that will either directly explain the difficult
part or else help the reader to be able to make a more accurate guess as to what it
means. Thus redundancy is essentially an expansion or repetition of lexical or
grammatical information for the purpose of clarity. To increase the redundancy is
to increase the predictability of a given element in terms of the context in which

it occurs.

Tt means to de-concentrate the subject matter by putting less semantic

content into » sentence of given length so that the material is presented to the

reader at
semted in
sentence,
we say it
correctly

a rate that is easier for him to assimilate. Information which is pre-
too concentrated a form (i.e., too much new information per clause, per
or per page) places thwe material beyond the reader's horizon of difficulty--
Yoverloads™ the message, that is, makes it too difficult to understand
at first reading. Therefore, by increasing the overall redundancy, the

information content of a given message is presented in less coucentrated form, or
at a slower rate per sentence or per page, thus enabling the reader to comprehend

it more easily, . S
Perhaps we can illustrate what we mean through the following series of diagrams.

Ne have already seen (cf. pge. 4 & 5) that the conmmication of the meaning or con-
tent of any message 1s affectsd to a considerable degree by its form. Therefore,
when uogmunicating with a group of receptors that differs in any way from our own
(culturally, educationally, etc.), it will often be necessary to adjust the form of
~ t > gL
our message in order to preserve the content. Now haw do we go about doing this?

In the first place, it may be said that the form of each message (M) which is com- AU
p 7 £

mimicated has two basic dimensions, length (1) and difficulty {(d, which may be
lexical, grammatical, or semantic). Secondly, an author must construct or form
the content of his message to fit the particular chamel capacity of his receptors
(R.), which is dependent upon a number of factors, such as cultural background,
la%el of education, ags, etc. This velationship may be diagrammed as follows:

b N /
y M l——>  CcHANNEL CAPACITY R'

content

e AN

£ig. 1 - form of M adjusted to fit channel capacity of Ry

IF, however, the same authior is writing his message for a different group of re-
cepters (R,), let's say one of a different cultural background and with a limited
proficiency in the language and a lower average education standard, certain problems
‘of commmication may arise 'if he is not careful. If he attempts to pack the same
amount of information (conmtent) into substantially the same length of message, it

is certain that the dimension of difficulty will be significantly increased due to
‘the unfamiliarity of his receptors with many of the lexical and grammatical forns.,
At the same time the receptors' channel is inevitably narrower, since they lack

mach of the cultural data that was available to the original receptors (R,) and also
have not reached an equivalent level as far as knowledge derived from education is

concerned,

If we attempt to diagram this type of situation we find that the message

is too wide for the narrower chamnel capacity of the receptors -- in other words,
it is "overloaded" (fig. 2). The result is obvious -~ either much of the informa-

tion does

not "get through", i.e., get commmicated, or the discouraged reader may

simply give up trying to understand the message at all.

N
d M | CHANNEL CAPACITY R
a
content - ™~

fig, 2 - channel capacity of R2 incapable of handling form of M
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message so that it will fit the receptors’ chamnel by intreducing the necessary
redundancy so as to make it equivalently weaningful. This means that the author
must "spell out" or make explicit many details that wonld be abvious to receptors
of the same cultural background and educational isvel as himself and which there-
fore could be left implicit oy ''understood" had he been writing the same message
to them. Thus, the authpr simply feeds the content of his message to the receptors
more slowly, in less concentrated doses so that it can be gfficiently received
{decoded)and utilized. This solution may be diagrammed as follows:

£ ~ -
dj M comtent [ CHANNEL CAPACITY Ra
e ™~

fig. 3 - form of M adjusted to fit channel capacity of R2

The use of redundancy increases the clarity of rvelationships in the clause or
‘sentence by avoiding unusuesl or umpredictable grammatical constructions and lexi-
cal combinations or word collocations. The reason why a more natural or expected
combination of items is easier to read is that each of its elements is partially
‘predictable when the other is known. For example, suppose an inexperienced rveader
encounters the sentence "Today I want to mow my lawn," and is able to understand
all of it except the last word. ilis previous experience with the language aids
him within certain limits to predict what will fill the blank after "to mow my..."
He can be reasonably certain that the next word will nmot be '"this," "speak,” or
"upon,' sinee the grammatical position limits it te a noun or to a noun phrase that
does not begin with a demonstrative or article. Furthermore, the particular noun
desired is not likely to be '"cloud," "train," "beauty,' or "front porch,” since it
must be something capable of being mowed. And so the reader is in a position to
make a good guess as to the meaning of 'lawn." Therefore we can see that the ex-
pression "mow my lawn' is both lexically and grammatically redundant or predict-
_able -- the context makes the intended meaning quite clear.

) - 1

This same factor of redundancy in all of its various forms is found in all languages,
.as we have already mentioned, to the degree of about 50%. The redundancies which

are present in writtenm material help the reader to understand words and grammatical
relationships that Le does not know, or knows only imperfectly, by ensbling him to
"£411 in the blanks" from information present slsewhere in the context. The skillful
writer, then, anticipates his readers’ difficulties and builds in extra redundancy

at those points where he knows that the going is rough and the communication load is
in danger of rising too far above their horizon of difficuluy. The particular amount
of redundancy needed in a given passage will depend on the average ability of his
raceptors and the overall difficulty of the material.

One of the basic principles involved in building extra redundancy into our writing
is to make explicit certain information which is available on an implicit level to
people of our own particular linguistic, educational, and cultural background.
Since, for the majority of readers in lentral Africa, English is a second and often
imperfectly known language, there are bound to be many grammatical constructions
.and word usages which will not comvey the same information to our readers as they
would %o us due to their inability to recognize the material which is implicit (e.g.,
ellipses, contractions, hypothetical comstrugtions, etc.). This situation is com~
plicated by a host of "culturalisms" (figurative language and idioms) and technical
words or expressions which we take for granted to be obvious and commonly knovm, but
which are tmfamilisar or unknown to readers of a different cultural background and
level of education. Thus, in order ta communicate effectively, all of these im-
plicit matters (i.e., understood but not overtly expressed) nust be made explicit
for our readers.

The process whereby redundancy is built into a text often involves what are termed
axpansions, which are of two basic types: syntactic (formal) and §E@§§Eig‘(1exical

expansions.



Some of the more ceommon syntactic sxpanslons ave the following:

(a) Recasting abstract nouns that vepresent events as finite verbs. This necessi-
tates making the personal participants explicit by the use of actor {and often

goal) nouns and pronouns (e.g., our forgiveness ~ God forgives us.)

{b) Keeasting passive verbs as active ones. This usually requires that the implicit
actor participants be made explicit (e.g., we are justified ~ God justifies us).

“(¢) Identify all participants unambiguously by substituting noun forms for pronouns
in cases where the use of the latter leaves the antecedent ambiguous, especially
when writing discourse, direct or indirect (e.g., lie said that he already gave
him the money —/gave his father the money).

(d) Identify objects and events with abstracts (e.g., know the truth — know the true
message).

(¢) Indicate ambiguous genitive relationships more specifically (e.g., gift of God -
gift which God gives}).

(£f) Fill out any type of ellipsis (e.g., he didn't want to / go with me to town).

The most common semantic expansions consist of:

(a) Classifiers which can be used whenever an unfamiliar word needs some extra
meaning (redundancy) attached to it so that the reader will be able to under-
stand a2t least something about its form and/or function (e.g., ¢ity lusaka, M
cloth linen, religious proup Pharisees). ‘

(b) Descriptive substitutes which invelve the use of explanatory phrases or clauses
to describe the form and/or function of the object or event in question (e.g.,
synagogue — worship house of the Jews; crucify — put to death by nailing to a
wooden Cross). i

(c) Semantic restructuring in order to bring out the full meaning and prevent mis-
Imderstanding (e.g., I am a jsalous God — I am a God whe demands that my people
love no one else more than me),

These various semantic or lexical expansions are often employed when cultural and
spesialized or other technical information is involved.

This has been just a brief survey of some of the mors comuon techniques which are
used to increase the redundancy and prevent overloading a message. In the following

. sections, these points will be described in more detail along with various other
lexical and grammatical adjustments which serve o increase the overall effieiency
of communication and written composition in particular.

E. R. Wendland



B. TERMINOLOGY: OBJECT, EVENT, ABSTRACT, RELATIONAL and KERNEL SENTENCES

To begin with, we must first explain four fundamental terms which wiii

occur time and again as we consider this subject: abject, event, abstract,
and relational. These terms refer to basic semantic categorfes (i.e., of
meaning), in contrast with the more familiar terms -~ noun, verb, adjective,
preposition, etc., which refer to grammatical classes. The advantage of
using this particular classification is that these four categories include
compietely all the semantic subcategories of ail languages, even though
various languages have quite different sets of grammatical classes. This
means that the entire universe of human experience can be divided among
these four categories: 1) object - refers to those semantic classes which
desfgnate things or entities wh normally participate in events (e.q.,
house, dog, man, sun, spirit, etc.) 2) event - iz the semantic class which
desfgnates actions, processes, or happenings {e.g., run, kill, shine, appear,
1{ve, die, etc.) 3) abstract - refers to the semantic class of expressions
which have as their only referents the gqualities, quantities, and degrees
of objects {e.g., red, many), events {e.g., slow, often), and other abstracts
(e.g., too, very). 4) relationals - serve to indicate the meaningful con-
nections between the other kinds of terms. Often relationals are expressed
by particles, such as English prepositions and conjunctions; some ianguages,
including the Bantu group, make extensive use of affixes, such as cancordial
prefixes, for similar purposes; and many languages, including English, com-
monly use the order of constituent parts to signify meaningful relations.

How a word {s to be understood, that is, which of the four categories it
will be assigned to, depends entireily upon each particular context. For
example, in the sentence "I wiii stone him “stone” functions as an event;
in *1 picked up a stone," it represents am object; and in "1 am stone deaf,"
it serves as an abstract. However, on2 quickly notices that there 15 usually
a kind of "Fit" between these semantic categories and the traditional gram-
matical classes. For instance, objects arz most typically expressed by
nouns or pronouns, events by verhbs, and abstracts by adjectives and adverbs.
But the fact that most languages also provide ways of shifting the class
membership of terms {e.g., by sxpressing svenis or abstract quaiities by
nouns -- salvation, truth, etc.} makes % impossible for us simply fo equate
the two sets of terms.

Driil Me. 2: OQFEAR Relationshins

Determine the meaningful function of each word of the foilowing expressions
and write above {t the semantic class into which it ¥its (0-object, E-event,
A-abstract, R-retational), e.g., A £ R 0 E

: frae remission of our sins.

1. offering of the fruit of the ground 6. thy faithfuinass
2. fuliness of your harvest 7. thy burning anger
3. abundance of thelr riches 3. their savior

4, saivation of God 9. eviidoers

5. their transgression 10, the inhabitants

11. ark the OEAR functions of the words fouggwigmgﬁné13:1 ~16_{KJY
In applying this now to our topic of writing simplified, translationa
English, we must keep in mind the fact that in order to state the relation-
ships between words in the clearest and least ambiguous way, it is necessary
to express events as verbs, objects as nouns or pronouns, and abstracts as
adjectives or adverbs {the oniy other terms are relationals, i.e., the pre-
posftions and conjunctions). The resultant simpiified expressions are often
tarmed "kernels," for they exhibit the simpiest possible grammatical struc-
ture and consaquently are the basic structural elements from which one can
form any number of more complex 14terary constructions. It is true, of
course, that to write entiraly in the form of kernel seniences would result
in an oversimplified style that would be munotonous, disconnected, and sound
somewhat childish as weil. For this reason they may have to be modified to
varying degrees, depending upon the general ability of the readers to whom

1';—'---—
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the material is directed. However, it is important to remember that the
further one departs from the original kernel constructions, the more like-
1ihood there is of introducing ambiguity and obscurity into his writing due
to the consequent increase of implicit information and the internal layering
or embedding of items in dependent or subordinate relationships. Therefore,
it s usually necessary to make usa of such simplified kernel! forms with
greater frequency in materials intended for new and {inexperienced readers

in order to communicate as much as possibla of the message to them, especi-
ally at points where the content is unfamiliar or difficult. We will take
up this subject again fn our study of grammatical adjustments (p. 24).

This brings us to a brief, yet fundamental principie of "translational"
English, which we of Indo-European Titerary tradition in particular must
take note of, that s, keep by and Targe to a simple, active, verbal style.
The advantages of this fnclude (1) making the personal participants and
their roles as well as other semantic slements and their relatfonships

more explicit, (2) making the Tinguistic forms (parts of speech) more nearly
parallel to phenomena in the real world, and (3) making clauses shorter,
more straightforward and less embedded or complex. A1l these factors tend
to increase the reading facility and comprehension of those with limited
English ability.

We will now proceed with a more detaiied application and expansion of the
previous material which has been mainly of an introductory nature ~-
firstly, as regards vocabulary and figurative language.




LEXICAL PROBLEMS: Using a "Translational’ Vocabulary

By means of various testing procedures it has been found that voecabulalky
factors tend to produce relatively more difficulty for poor readers,
while factors of sentence structure and grammar cause more problems for
advanced readers. The voeabulary of a person with only a limited know-
ledge of English, unless he continues his learning by furthering his
education or by extensive reading, remains restricted to such vords as
he hears and uses with those of his social class. As a result he will
pever master the fuller lexical resources of the language, and indeed
he often experiences great difficulty in understanding correctly the
oral or written speesh of those ontside his socic-educational class.
This being the case, it is useful for us to keep in mind certain prin-
¢iples pertaining to vocabulary usage as we develop materials in
ntranslational!” English for such a constltuency.

First of all, we must learn to recognize and classify ceftain”potential
problem spots* as far as vocabulary is concerned. The following is a
listing of the more c¢ommon ones:

(1) Theological terms - Many words and expressions have been kept in
our religious literature becanse, £o the theologically educated
reader at least, they are supposed to preserve specific theological
meanings which parallel those of the corresponding words in the ori-
ginal Hebrew and Greek. 7o the untrained reader, however, many of
these theological terms either have little or no meaning till ex-
plained, or else with the passage of time have changed to mean some-
thing different from what they originally denoted (eogo, righteous-
ness, justification, grace, propitiation, sanctification, inspira-
tion, comtrition).

(2) words that have special meanings in religious contexts - Some words
are well enough known, but are used in special religious contexts
with a meaning or connotation different from the ordinary one (ecgsy
vjealous" God; "ashes" to signify repentance; 'visit" the inigquity,
afflicted, etc.; "church" in the sense of congregation; "election"
of believers).

(3) Culturally distinctive terms = These are words which name objects
and events peesuliar Lo the eculture of Biblical peoples, but which
are today known only to persons who have been taught some thing of
that Biblical background {(e.g., Pharisee, Passover, synagogue,
cubit, talent, Baal, camel, etc.). Terms which are characteristic
of our own 20th century American way of 1life may be just as diffi-
ecult to understand for those who have never experienced or even

“heard about such things (e.g., refrigerator, restaurant, senator,
subscription, insurance, baseball, sidewalk, gym, escalator, gtc. ).

(4) words peculiar to a certain dialect - Certain words of a widely-
spoken language such as [nglish may be peculiar to or used only by
people from specific countries or areas. This can lead to diffi~
culty in understanding or complete misunderstanding when the same
words are used in a different dialect-area (e.g., corn, truck,
(church) service, can, flashlight, period, gas, plus a host of
other Americanisms).

(5) Obsolete and archajc words - Some Lnglish words that were once in
common use {at the time of Xing James) have become archaic and now
are seldom, if ever, used except in religious contexts (e.g., trans-
gression, fetters, prevent, alms, tribulation, inignity, blasphene,
etc. ).

(6) "lligh level"” and abstract words - High level words are those which
are not known or simply not used by speakers of limited English
ability and educational background (e.g., cleanse, wrath, grant,
beseech, purchase, distress, precepts, etc.).

Abstract terms are more difficult for readers of any language
cither becaluse they are more vague, indefinite and hard to pin
down (e.g., mabtter, thing, affair, means, etc.), or because their
meaning depends primarily on conception (which is a relative bthing,




(7)

(8)

(9)

g€.., beauty, truth, goodness, happihess) rather than perception,
that is, something material and concrete.

Words with figuratiie'extenSions of meaning - A number of words in
English are used in a figurative sense, which is difficult for those
of limited ability in the language to grasp or which is peculiar to
a certain culture, locality, or social ¢lass (e.g., fox'" for a
clever person, ''pillars' meaning leaders in a congregation, "fall
asleep” in place of 'die," 'seed" in the sense of descendants, etcs).
This subject of figurative language will be treated more fully in
the following section.

Technical terms - These are words which are characteristic of a
Certain craft, trade, science, profession, art, or branch of learn-
ing. Consequently they are not known or understood by those of
limited education and reading ability (e.g., gravity, atmosphere,
calorie, acid, volt, emulsion, radioactivity, innoculation, psycho-
analysis, etc.)s

t,ords with semantically complex structures - These words, on the
surtface at least, Often appear to be rather simple and straight-
forward, but on further examination they reveal a more complex S
structure., This complexity may be due to several factors. TFirst T
of all, the particular word may have a wide area of meaning with
many individual components or facets of meaning, all included under
one term. TFor the experienced reader this is no problem since these
different meanings are usually distinguishable by the context (e.g.,
bank, level, part, lock, band, draw, etc.). But for the inexperi-
enced reader a word like this presents a real problem, for he is

not familiar with all of the possible meanings, and in addition,

he tends to read word by word, thus losing the benefit of context

to help point out the desired meaning.

Then there are certain terms which are semantically complex in this,
that they consist of a yuality or a verbal action (event) which has
been recast into a nominal form. Consequeatly, their prammatical
classification does not correspond to the real-life phenomena to
which they refer, a fact which contributes to their increased dif-
ficulty for the new reader (e.g., salvation, redemption, humility,
holiness, satisfaction, etc.). This particular class of words

will be considered in greater detail when we deal with grammatical
problems, for gyuite a bit of structural adjustment is usually
necessary in order to express their meaning more clearly and natur-
ally. ' :

Having pointed out some . of the more common causes of difficulty as re-
gards vocabulary usage, we now list some basic approaches which can aid
us in solving these and similar vocabulary problems.

(1)

(2)

Use of common-level or well-known words - Familiar words when used
in their normal-context obviously lead to increased readability and
comprehension of a given passage (e.g., bear - carry, remain » stay,
precept » command, strike -» fighting, beseech =+ ask). This does

not always mean the use of high-frequency words, for these can often
be rather ambiguous. Tor example, ‘'headache' and "'shoulder' are

not high~frequency words, but they are guite well known to any user
of English because they are "concrete,'" that is, they can easily be
visualized. On the other hand, some abstract words such as "matter'
and 'thing" are relatively frequent, but they are not always easy

to understand due to their wide range of meaning and indefiniteness.

Familiar combinations (collocations) of words -~ The problems of
comprehension are not only ones of word familiarity or word fre-
quency, but also of word combinations and context. That is to say,
well-known combinations of words which have ''semantically agreeable
parts, (i.e., the componential structures of the respective words
fit or vagree") and which are used in specific contexts normal for
their particular range of meaning, are more readily understocd than
rare and unusual ones. On the obther hand, combinations of words
which are not used in their usual sense (priwmary meaning) may seb
up a collocational c¢lash {i.e., «m strange and unpnatural) if 1
troduced into materials heing pr nslation or for
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perieaced readers (e-gs., '"he fell at nis feet! if taken in Ltheir
primary meaning may mean that he tripped over his feet and fsll

-= change to: 'he bent down to the ground at his feet"; voice has
come ~=- hear the voicé; your work of faith -- you put your faith
into practice; see death =- die; know love -~ know what love means;
saw their faith -- recognized that they had faith).

The writer must continually ask himself, "Is this word, or group
of words, one which the reader will recognize as familiar (making
sense) in this context?” He must work toward the use of word com-
binations that will be recognized as natural and therefore easy to
read and understand, while avoiding, whenever possible, lexical
combinations that are novel for the sake of special effect (e.g.,
happy mistake, grateful experience, fat idea, etc.) or that are
survivals of unusual expressions which are found in traditional re-
ligious literature patterned after the K.J.V.

Thus, to give an example, in order to achieve a more direct and
natural expression, it may be necessary to 'reverse" a verb, le€oy
to shift to another verb which has the opposite meaning, but one
more appropriate to the context (e.g., which..,.you heard from me
~= that I told you about; what have you that you have not received
-~ hasn’t God given you everything you own?). T

Use of present-day rather than out of date or archaic words - This
point must be noted in particular by theologically trained persons
who have been exposed to this type of vocabulary perhaps from child~
hood on through contaect with the K.J. version of the Bible. Most
likely .they have even memorized large portions of it. No doubt a
great deal of the theological literature which they had to read and
study was also characterized by this type of language, which may be
clear enough to them, but is often unknown even to educated speakers
of English (e.g., yulck=living, let=hinder, conversation=behavior,
guffer=allow, wist=know, thou=you, etc.). :

Specific vs. generic terms - As long as they are within a domain of
the general cultural interest of your readers (e.g., maize, gardens,
rain, cattle), specific terms are easier to understand than more
generic ones. But if you are dealing with an unfamiliar, technical,
or specialized field (e.g., electricity, medicine, theology, space
travel), generic terms are usually easier to grasp than more speci~
fic ones. '

English collective nouns and other generic terms are a special case,
and often must be made more specific by using either a different
word or a phrasal expansion in order to avoid any misundevrstanding
and to bring out the intended meaning (e.g., God gave His law -~ 10
Commandments - to Moses; Jesus saves us from our sin - sins; man is
~ men are - sinful by nature). - -

It is important Lo remember that as we aim for maximum intelligibi-
lity in our writipg, a process which often involves some type of
simplification in vocabulary, word usage. grammar, etc., we must
not go to the other extreme and try to simplify too much. For ex-
ample, in the case of vocabulary, one might think that the more
generic and geneval a term is (e.g., thing, go, come, good, bad,
etc.) the more easily it will be understood. This is by no means
the case as we have already pointed out under (1), and the over-use
of such words can lead to colorless ambiguity and drab, lifeless
writing with little exactness of meaning (e.g., good = generous
man, good = well constructed house, good = obedient dog, good =
productive farm). Our aim must be to maintain a proper balance be-
tween specific and generic terminology which is in keeping with the
general context and ievel ol subject matter as well as the average
ability of our readers.

Central meaning of words - Avoid using a rare, unfamiliar, or figura-

tive meaning of a common word as this only leads to confusion and
misunderstanding, especially for those who are not accustomed to

our characteristic manner of expression (e.g., lord it over someone,
table the request, innocent parby, sweep away the enemy, a grave
situation, earn your kesep). "Rather try to ksep with the cenbral
meaning of words, that is, the cae which is most widely kunown and

i
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ii,

(7)

familiar to bthose of

Provision of contextual sonditioning (lexical expansion) = To pro-
vide montextnal ronditioning means to modify the context by weans
of what are termed "lexical expansions' in such a way so as Lo make
explicit the exact meaning of unfamiliar terms or words which are
difficult to undewstand., The pukpose of this is to prevent "over-
loading! the message o such an exlent that &he reader has little
chance of eowprehending it correstly. There are two chief ways of
furnishing sueh contextual c¢onditioning: by the use of i. descrip-
tive phrases, and ii., gualifiers.

Deseriptive phrases: It is often necessary when changing to a
Tower level ov more familiar vosabulary, to sslest words that are
not synonymns in the sense of belonging to the same word class, but
words whose overall content meaning is synonymous even though they
may belong to differEHE“EE?ts of speech. This in turn usually in-
volves recasting or semantically restructuring the entire phrase or
sentence, so that the high level or unfamiliar word is substituted
for by a deseriptive/explanatory phrase or comparison on the more
common, lower level in order to provide some basis for comprehead-
ing the meaning and significance of the diffisult word. In other
situations the wnfamiliar term may be retained, But sn appositional
descriptive phrase is used along with it at the first occurfnce and
thereafter at periodic intervals until the reader has been able to
pick up the meaning.

An unfamiliar word, especially one prominent in the discourse, needs
this type of semantic redundancy (additional meaning) attached to

it so that the untrained reader will be able to understand ab least

something about its form and/or function (note: form: has to do with
(1) any feabure or characteristic of a physical objeet (alze, shaps,
guantity, color, taste, substance, €tc., or (2) a deseription of any
activity invoiving movement. funmgtion: refers to the significance

of, the reason for, the purpose of, the use or uses of an object or

action).

This is a particularly useful solution in many cases where theologi-
cal, cultural, and other technical or foreign terms are involved,
which are likely to be unfamiliar fto or misunderstood by the average
reader (e.g., repent - turn away from your sins; transpression =
disobeying of The law; blaspheme ~ to speak evilly aggzgg?'God;
faithless - do not keep (Lheir) promises; synagogue = meebting house
of the Jews; island - a pilece of land surrounded by water; sickle -
a gurved piecgmg?”fron used to harvest grain crops; wheat -a seed
like rice). T

Qualifiers or classifiers: Another closely related method of dealing
with proper names, culturally unfamiliar or technical terms, or
words that are in common enough use to be understood, but which the
reader might interprebt in a sense different from the meaning inten-
ded, is to add some type of qualifier (classifying generic term) or
else modify the context im such a way so as %O indicate the correct
meaning or to exclude the incorrect one. This is a basic principle
of all clear writing (and translation as well), that is, not to
leave anything ambiguous if there is a probability that some of the
readers will misinterpret it or not understand it at all. The use
of such qualifiers, as in the case of descriptive phrases, does not
actually add to the content of the message so long as it is limited
to making information explicit that is already linguistically or
contextually implicit in the original words (e.g., Law of God, weak
in their faith, washed his hands to signify that he was innocent,
tore His mantle to show his anger, large animals called camels, the
river Nile, the ¢ity of Jerusalem, etc.).

Treatment of words in terms of semantic components - Many words,
especially ohiilosophical and theological Lerms, are semantically
complex. Ius imple ideas, GLhey
involve two or of meaning.

: ck, ring) wmay
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in many cases in erder to avoid ambiguity it is best to choosz a
deseriptive/explanatory phrase or a one-word gynivalent that has
only one of thé semantic components of the original word, taking
care to select the particular component that is in focus in the
riven econtext (cf. "flesh! previous paper on translation; further
examples are 'bless' - &ﬁ}upggoi ~ which has two main semantic
components, distingunishable by the context; i. - ""to praise, speak
well of, give thanks," when God is the goal, or when used intransi-
tively; and ii. - '"to Dbless, provide with benefits,” when God is
the achor and man is the goal; the word "glory" =£¥%&.= and its
corresponding verb forms, with the chief semantic Eomponents of
“spleador," 'greatness,’ and fhonor'; "grace! - WHL(E = shows a
pumber of semantic compoments, referring to favor, kindness, unde-
served love, merey, privilege, generosity, blessing, etc., but
never all at once in a given context).

b 0]
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ijords appropriate to the constituency - Finally, in all the consid-
ernbions noted avnove - i.e., ramiliarity, frequency, context, se-
mantic components, ebc., -~ wa can correctly evaluate vocabulary
usage only in terms of the particular constituency to which our
literature is directed. That is, it is essential, above all, to
keep our pohtential readers in mind continually as we are writing
and adapt to their particular needs. This implies, of course, )
that we must try as much as possible to get to know the people for
whom we are writing == their manners of expression, customs, way

of life, social and religious values, world view, and other impor-
tant eultural fagtors. We realize that in our particular situation
here in Central Africa, it will be impossible for us ever to succeed
in this completely, or even to come close. But until we have a
theologically trained, indigenous ministry which is able to assume
the production of literature for its own people, it will be up to
us to vigorously pursue our studies in these and related areas so
that the materials which we develop for them will, to an ever in-
creasing degree, present the Gospel message in a way Gthat is under-
standable and relevant to their culture and soclety.




FIGURATIVE LANGUAGE

Broadly speaking, figurative speech is an alaboration of language thal
involves taking individual words or longer expressions and using them
with ungonv¥entional or non-literal meanings. guch figurative elabora-
tions frequsntly serve to make sommunicabion mers vivid and dinteresting.
siowewer, it ahould be kept in mind that nothing falls flatter than a
wew, hat ineph or imappropriatbe figure ~- as ofsen happens, for example,
when & miaslonary maively tries to transfer a metaphor or any other
Tigure of speesh fyom his own to another sulbural context and social
situation. ’
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In treating this subject of figurative language, it is useful to distin-
guish batween (1) figurative extensions of meaning (metaphors and simi-
ies), () idioms, which are semantically exccentric phrases, and (3)
other figures of speech (hyperboles, =suphemisma, metonyms, ©tca.)

1. Metaphors and Similes:

In the zase of figurative expressions which consist of or depend upon
the specialized meaning of an individual word, ong of that word's se-
mantic components {aspects of meaning), one usunally secondary to its
central meaning, has been selected and exkended to cover something that
was not previously inclunded in it. For example, the word "fruit" in-
cludes such figurative meanings as "offspring," "results," or "deeds, "
The word "body" is extended figuratively in ‘'body of Christ" to mean
the Holy Christian Church. '"®ay" or road!’ is extended to mean ''manner
of life!" and various related concepts,

Such extensions of meaning, in which a certain word or phrase is used
as a direct label for something outside its primary area of meaning,
are called'metaghors, A metaphor involves a ¢omparison that is not made
explicit, Towever, when the figurative nature of an expression is made
explicit by the use of a word showing comparison, such as "iike' or
"as," the figure is termed a simile (eog., faith as a grain of mustard
seed). The basiec procedure tE”EEZE in mind when dealing with figura-
tive languagé is this: carefully investigate and determine the exact
mean}ng underlying such a figure of speech, and then substitute the
alosest natural equivalent which is compatible with the way of thinking
and cultural envaromment of your rveader, whether this happens v0 be
figurative or not,

There are five basic alternatives open to us O technigques wh
nse to deal with mebtaphors and similes when iting translati
lish. Thay are as follows:

ich we can
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sion, Then too, if the ¢ a given poinb is sufficientliy
easy that a new and relati v simple metaphor may be introduced,
that is, one whose meaning can be deducsd without too much diffi-
gulty from the context, bhen Lhe metaphor may be used literally.
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ii. Conversion of metaphor %o simile: The principle involved in chang-
ing from metaphor %o simile 1 simply that of making explicit the
figurative nature of the expression, nsually by means of a word of
comparison such as "like' or 'as" or by using a "cue''-phrase like
"so to speak," "that is to say," =tc. guch words and phrases act
as a signal to the reader, advising him of the fact that the words
in yuestion are to be takan in a special sense (e.g-, The moon be-
came red like blood; the tongue is like a fire; you are like salt

wwwwwwww Sre children -- our
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childhood, so to aps

iii. Conversion of
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in order %o preserve meaningfulnass, Before this ecan be dony, hew=
ever, one must first of all determine, according to the c¢ontext, the
exact somponent of meaning which is in focus for the particular
etaphor so that its sorrect interpretation can be accurately ex-
pressed (e.g., of the house of David - a descendant of Yimg Dawid;
cut to the heart - very much troubled; the hand of the Lord = the
Lord's power; taste death ~ die; a wide door - a real opporkuaity).

iv. Combined treatment: A metapher may efien be retaised er somvorted
T5to @ simile buk used together with ar explicit statanenl im nen-
figurative language which will serve ko bring out the meanimg im-
plicit in the figure (e.g., & thoroim my fleah - am affllsiion as
though it were a thora stisking in my body; a gword will plarce
your soul - pain will pierce your soul 1liks a sword; I gave you
milk to drink, and not meat - I gave you simple teaching, as one
gives a baby milk and not solid food).

v. Conversion of a metaphor or simile to a different one: Oceasion=
ally it is possible to change from an unfamiliar mebtaphor or simile
to a different ome that is similar to the original but better-known
or culturally more appropriate fo your readers (eog.y, clever as a
fox - hare, i.e., Kalulu; strong as an 0x = elephant; searzd as a
Tabbit - crow). -

2. Complex Figures or ldioms

An entire phrase which is used with a figurative meaning not derivable
from the meanings of its component parts is known as a semantically ex=
ocentric phrase, or simply an idiom. These are even less likely to make
Sonse when used literally than are metaphors and similes. Ne amount of
semantic analysis of the individual constituents of such an expression
can lead to its meaning as a whole. it is a complex metaphor whose mean-
ing is; s© to speak, ‘outside" of itself; hence the term exocentric.

In most cases it is not possible to transfer idiomatic expressions from
one cultural context to another. This is especially true if your reader-
ship in general has a limited kinowledge of English (American) usage or
if the materials are intended for translation into another language- In
certain instances it is possible to match one idiom for another that is
better known to your readers, or even one that is derived from their

own langiage (&.g., sticky fingers - long fingers; down the drain = gone
with the water), but in the majority of cases these exocentric phrases
must be rendersd by constructions which show a different formal rela-
tionship between their parts if they are to make sense to the average
reader. In other words, in order to preserve the meaningfnl content of
an idiom when writing for those of a different cultural background and
facility in English, one must often do away with the idiom and switch
to a non-idiomatic statement of the intended meaning (e.g., on its last
legs - near its end; to heap coals of fire on his head - make him feel
ashamed; no strings attached - as a free gift; get wind of - hear rumors
about), .

%, Other Figures of Spesch

We will now briefly consider some other common figures of speech which,
although they cause little or no difficulty for the experienced reader,
often can provide quite a stumbling block for the new literate or one
for whom Eunglish is a second language. This type of reader usnally
knows most of bhe individual words, but either the meaning of the ex-
pression as a whole escapes him or else he misunderstands its intended
meaning. )

i, Hyperbole: A hyperbole is an exaggeration for effect usually cast
in the Yorm of an explicii or implicit comparison, but not meant
to be understood literally. The insxperienced reader, however,

\ often will fail to realize bthis and.consequently will take this

type of sxpressiou as it stands. Therefore it is best to avoid
the hyperbole when writing translational English and stick to a

straightforward, no atemsnt of fa
a

t (g.g., as old as
time - very old; ag | z 5 z honsa - very large

; an hour late -
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did not arrive on ime; he’'s a dead wman - will die 500N ) 5

Elgpbo}e; A hypobole is the opposite of a hyperbole, that is, 1t
i{s an understatement’ for effect, not meant to be taken literally.
It, too, should be avoided in simplified weverials (.. don't
touch = harm me; he avenged him by striking = killang the Egyp-
tian; I have a slight cough = pasumonia) .

Euphemism: A euphemism is the use of a word or phrase that is not
50 direct or expressive, but considered to be less distasteful or
offensive than another. These, of course, vary from culture to
culture, and from one sogial dialect of a language to another, and
thus in most gases, to prevent misunderstanding, it 1is best to
gtate the intended meaning explicitly (e.g., laid his remains =
corpse into the grave; he gave up the ghost, fell asleep, passed
away = he died). However, when available, a writer may employ a
corresponding euphemism which is faumiliar bto the culture and mode
of expression of his readers (e.g., to go to the "washroom' ~ to
go "out" or to the "P.K."; to miss the mark (be wrong) - to go
astray).

Metonymy: A metonymy is the substitution of one term for another
which has a close relationship with it. To avoid any misunderstand-
ing on the part of the new reader, however, it is better in
straightforvard English to state exactly what is meant rather than
the substitution (e.g., the day = coming of Jesus Christ; innocent
of His blood = death; follow not the world = the example of unbe-
lievers in the world). T

Titotes: ILitotes is a figure of spesch in which an affirmation is
expressed by negation, belittlement, or understatement of an oppo-
site idea., Usually it is used for emphasis. Naturally, this type
of expression can cause great difficulty for readers of limited
ability and therefore should be avoided when writing in transla-
tional English. Sometimes a more direct and natural statement can
be formed by switching from the negative expression to an affirma=-
tive one., This is done either by means of a vocabulary change to
a word indicating thes opposite of the one thalt is negated in the
litotes, or by a change in the structural relationship of the
participants, as illustrated in the last of Lhe following examples:
not many days later = after a few days; not a little comforted =
greatly comforted; not many of you = few of you; the punishment
will bz more tolerable for the land of Sodom and Gomorrah than for
that city = the punishment for that town will be worse than for
the people of Sodom and Gomorrah.

This conversion procedure is particularly important in some cases
where a double negative is involved, especially when writing for
peoyle -whose own language customarily employs two negatives to
rejnforce each other and hence produce a stronger negative. In
thegse instances the double negative must be eliminated so that it
does not confuse an inexperienced reader (e.g., a prophet is not
without honor, excepl... - a prophet is respected everywhere X
cept...; not even he is without guilt in this case -~ he, too, is
guilty in this mathter; i nothing is impossible - for God
all things are possible). - -

While on the subject, heve are a few more points about negatives
in general:

Ih some cases a more meaningful or emphatic statement may be effec-
ted by placing the negative with the verb rather than with the noun
or pronoun (e.g., 00 man can be saved by his works - a man can not
be saved by his works). This, of courss, also depends on whers
one wants to put his main stress or emphasis.

Constructions in Bnglish,

the word "unless" in one ¢
in the other, may cause Jdifj
fore should be restructure
you cannot -4
"if you do

of two clauses containing

e (at lzast implied)
new reader and there-
o, 'unless you believe,

you aust believe' or




vio. Synec¢doshe: Synecdoche Xs the fdgure of speech in which the whole
of a thing is put for the pari, or a part for Lhe whole, an indivi-
dual for a class or a class for an jndividual., For ease of compre-
hension it is often best to revert this type of substitution so
that the intended meaning again becomes explicit (eogo, my soul

rejoices = I rejoice; risk your neck = life; redemption of Jerusa-
lem = the Jewish people; give us cur daily bread = food),
vii. Tromy: Irony is a method of expression in which the intended

s e

meaning of the words used is the direct opposite of their usual
sense. Often it is ridicule transparently disguised as a compli-
ment (e.g., what a beautiful day! when the weather is cold and
rainy; My, but you have worked hard today! - when you've done lit~-
tle, if anything; He surely is a fine example for his congrega~
tion! = when he gets drunk every weekend)., Sarcasm is irony with
intent to wound, that is, it is said with bitterness. This is
another figure of speech which can confuse the new reader or
translator, especially since he does not have the benefit of hear-
ing the intonation and stress, which often distinguish this type
of expression in actual speech. Therefore, even if the occasion
to use such figures would arise in our writing, it is usually best
to avoid them and to convey the intended meaning with straightfor-

ward language.,

In the preceding paragraphs we have taken a look at some of the various
types of lexical (vocabulary) problems which may be encountered when
attempting to write in translational English and have proposed a number
of solutions for dealing with them. Difficulties that can arise from
the use of figurative language were also considered, as well as the dif-
ferent types of adjustment which need to be made in order to increase
meaningfulness and lessen the possibility of misunderstanding. We now
direct our attention to a number of grammatical constructious which
oftern cause difficulty for the inexperienced reader. Again, suggestions
will be offered to show how these mors difficult and often complex con-
structions may bs restructured in the interest of clarity and simpli-
cltya

E. R. Wendland
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Dri1l No. 3: Figurative Language 21.

The following is a Hsting of some well-known Biblical figures of speech.
For each of the following items, {a) underiine the figure invelved, {b)
tell what kind of figure 1t is, and {c) adjust the expression so that the
intended meaning comes through clearly for those who have a 1imited know-
ledge of English.

43.
a4,
45.
46.
47.

. gates of hell (Matt. 16:18) -

. gather from the four winds {Hatt. 24:31) -
. you are a dead man (Gen. 20:30) -

3

¢

. flee from the wrath o come {Mafi. J:
. this is the finger of God {Ex. B:19)
15:

(e.g., heart of the earth (Matt. 12:40} - metonym -- middle)

beware of the lsaven of the Pharisees (Matt. 16:6) -
the way of women is upon me (Gen. 31:35) - ’

1 came to send a sword (Matt. 10:24) -

my tongue was giad (Acts 2:26) -

shall possess the gates (Gen. 22:77) -

conceal his blood (Gen. 37:26) -

the scepter shall not depart from Judah {Gen. 49:10) -

. adulterous generation (Matt. 12:39) -

honor me with thefr iips (Matt. 15:8) -

. eat the fat of the Tand (Gen. 45:18) - e

the tongque is a fire (Jas. 3:6) -
Cain knew his wife (Gen. 4:17) - e

T

no flesh should be saved (Mark 13:20) -

woman...who was a sfnner {Luke 7:37

¢

7)o~
go to your fathers in peace {Gen. 15:15) - I —
enter the narrow gate (Matt. 6:13)
I will say to my soul (Luke 12:19} -
gave up the ghost (Acts 5:5) -
give us this day our daily bread (Luke 11:3) -

. no man 1ift hand or foot (Gen. 31:43) -

the heavens dropped (Judges 5:4) -

they shall be white as snow (Is. 1:18) ~

go into my maid (Gen. 16:2% -

went out to him Jerusalem (Matt. 3:5) -

my yoke is easy (Matt. 11:320) -

sins of the world (John 7:29) -

Saul went in to cover his feet (1 Sam, 24:3) -
out of his holy hill {Ps. 3:4) -~

he opened his mouth (Matt. 5:2) -

present your bodies a 1iving sacrifice (Rom. 5:1) ~
I am but dust and ashes {(Gen. 18:27) -

all flesh is as grass (1 Pet. 1:24) -

unto them and their seed (Deut. 1:9) -

. children of the bridechamber {Mk. 2:19) -

salt of the earth (Matt. 5:13) -

cast him into outer darkness iMatt. 22:13) -
saw the distress of his soul (Gen. 42:41} -

every good gift is from above (Jas. 1:7) -

I have sinned against heaven {Luke 15:18) -

his wrath was kindled {Gen. 39:19) -

(they) had no small dissension {Acts 15:2) -
1ift up your heads, 0 ye gates {Ps. 24:7) -

Addendum to 3: “Other Figures of Speech" The foillowing are two additional

figures of speech which often have to be adjusted (or
avo1dad)when writing for new readers. '

viti. Apostrophe: 1s the figura in which words are addressed to inanimate

ix.

or abstract things, whethar absent or present, generzlly in an excla-
matory tone and through the second person. ({e.g., Rev. 12:12 - Re-
Joice, ye haavens -- let there be Jjoy in heaven?

Personification: {s a figure by which intaeliigence or 1ife is attri-
buted ta Tnanimate objects or abstract ideas. {e.g., Lk, 7:35 -
Wisdom s justified by all her children -~ God's wisdom is shown t0
be true by all peopla who accept it}
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E. GRAMMATICAL ADJUSTHENTS

In dealing with this subject of grammatical or struciural adjustments which
are necessary when writing "translaticnal” English, we wiT! proceed at three
different levels., First of all, we wish o enlarge upon our previous study
of lexical problems and concentrate on cerizin tynes of words and ghrases
which tend o cause grammaticai difficuities and ambiguities in our writing,
Suggestions will bhe offerad as to how these may be .more accurately and mean-
ingfully restructured.

Secondly, we shall widen our scope somewhat and consider in greater detail
the various factors invoived in producing straightforward clauses and sen-
tences. .

And finally, we wil) take a iook at the discourse structure as a whole,
that 1s, to note how the information that we wish fo convey can be semanti-
cally and grammatically arranged in a more offective, understandable way
from the point of view of the entire composition.

The purpose of the numercus adjfustments or alterations which will be des-
cribed in the following paragraphs fs to guide us toward writing in a simpie,
uncomplicated style, where the structure 15 carefully organized so as to have
the clearest possible relationships between constituent elaments, whether
these be words, phrases, sentencas, paragraphs, or even entire discourse
units.

1. Words and Phrases -

There are three general criteria which we should keep in mind when faced with
a choice among alternatives, to guide us in our s2lection of grammatical pat-
terns, including 1n?1ecnfona1 formﬂ which will ?ead to 2 natural and easy

to follow structure:

{1) Avoid using grammatical constructions that are more sharacterdstic of
:igh level or Titevary style, 2.¢., passives, ¢ompound tenses,
event nouns , .mpersoras construesions, etc., all of which are used
much less freguently at the "lower” Tevel:z of Znglish, that s, by
those who are upeducated or unfamilisr with the VTanguage

{2) PRestrict the use of fhose forms and grammeiieal patterns which. In
certain contexts at Jeast, micht nossibiy vesutt in doubt or misunder-
standing, 2.9., confrary to fact, nokential, and other hypothatical
oonstructions.

{3) Choosa the least ambiguous, wost w?cF?y used and understood patierns
whenaver possible, e.g., instead of using singular aouns in a collec-
tive sense {Sin, law, man), make the intended meaning sure by using
plural nouns.

Ome of the most complex and difficuli operations tn reading is the resolu-
tion of potential ambiguities, whathar thase invalve vocabulary, grammar,

or overall content. In many cases the poov veader cannol hope to succeed

in this since he does not have sufficient background or training in the
language. Therefore 1t 15 the author's responsibility to provide the neces-
sary help and to minimize indefinitenass in his writing as much as possible.

Ambiguities may be either lexical, which we have sfudied in the previous
section, for example, when a word has two or more meanings; confexiuai,

which result when an aythor assumes too much background knowieace on Ehe
part of his readers; and 5tructural, with which wa wiil be primar11y con~
cerned in this section. A structuraa?y {or grammatically) ambiguous expres-
sion 1s one that permits two {or mors) valid g“awﬂatica? transformalions
which are not equivalent %o each other ip mzaning., For example, thae English
axpression "the big man's car” may be transformed in two different ways,
which differ in their meanings:

The pig man has a cav
The man has & big car
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Ambiguity, however, is a relative matter. One seidom if ever finds an ex-
pressfon that, in its total context, is 1lkely to be understood in one sense
as another; and conversely, one rarely finds a completely "unambiguous” ex-
pression, one that can be understood at 211 times and by ail readers in
exactly the same sense. For all practical purposes then, an expression is
genuinely ambiguous only i1f it is reasonably certain that at Teast some
readers may understand i1t In a sense other than what was intended.

Naturally, the uneducated or inexperienced peader 15 1ikely to find more

tentially ambiguous expressions to be actually ambiguous to him than is
the educated reader. This is because he lacks facility and experience in
using tha context as a background o point cut tha correct meaning as he
reads. As a result, he may take an ambiguous construction the wrong way,
then discover that he has missed ghe pofat, and have to go back and start
over again. Or else he may go ahead snd vead it with the wrong meaning,
having failed to notice scme small detall in the context that gives the kay
to the right meaning. He reads so slowiy from fef: Lo right and is so occu-
pied with the actual reading process itself that he 1s unable to make use of
the total context as an zid In intarpreting and understanding any specific
detafl of the text. Therafore 1% is impertant for the writer to keap such
potential ambiguities to & mintmum zud to avsid altcgether constructions
that have a good chance of belng misundavrstood.

It 1s often possibla to eliminate & siructural ambiguily by using 2 trans-
form which makes expliclt the {ntended wwaning, as oonosed to efther possibie
meanings. We shall sea how this oan be done whon we consider the ambiguous
genitive ("of"} construction {e.g., tha ai¥t of the Holy Spirit = God's
gift, the Holy Spirft, mot -- the gi¥t from the Holy Spiviti,

Another common source of Indefinitensss in our writing is the use of pronomi-
nal forms 1n contexts where they havs more than ong possible antecedent.
Ambiguities of such a nature can ba removed by making the references axpii-
cit ?e.g., Mark 1:10, when he = Jesus zame up out of the water).

E1¥ipsis is the omission of 2 word or words apcessary for a compiete gram-
maticat construction -- 1t s makiny impiiciz art oy parts of a kernel in
the grammatical surface structura. Average raaders usually have no diffi-
culty in supplying the informatinn neaded &o out the e1lipsis Trom the
contaxt, but poor readevs often Jack Zhis abiid #ith the result that such
constructions become ambiguous for Them. Yo evold this possibility the
writer will freguently have to ¥111 ocut an eliipsic. that i3, make explicit
all the ‘nformation required for complate undersianding of the consiruction,
e.9., {1 Cor. 7:19) For nejther circumcision counts for anything nov uncir-
cumcision, but keeping the commandments of God. -- Because being oircumcised
or not being eircumeisad means nozhing, What is “mportant is to obsy God's
commandments.,

p
b
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Occasfonal ambiguity also vesylts from Zhe usz of gonstructions whose divi-
sion into 1mmediate constituents s wwt olesr, as we see in the following
examples where one has difficuity in determining %o which part the under-
Tined word belongs: ved o She army for many years he worked on
a farm; having stopped the car with great difficully she changed the tire;
opening the safe aquickly he removed tne worey; and when he returned to Caper-
naum after some days it was reported. One could object and say that fhe punc-
tuation will make the intended meaning cizar. But we shouid remember that
inexperienced readers especially, depand vary 111272 on punctuation fo deter-
mine correct meaning. Therefors, punctuation cannot be used in an arbitrary
way to clear up an otherwise misleading zombination of words. It is up to

the writer tc see to 1t thai the connections of words are clear from their
arrangements and order. Punctuation marks should be employed to "reinforce”
the proper interpretation rather than to resiructure it.

ar minimizing stiruc-
nee of ambiquities,
stitutes, {3) atien-

We may summarize the main points gﬂvﬁ’
turat ambiguities as follows: (1) :
{2% = 4% L . .l e

12 careful use of pronminal forms :
tion fo immediate constituent rela
tions and various other tvansfoems i

B



€23

4,

plicit, (5) use of context to delimit meanings, and (6) use of grammatical
features of word order and agreement o make tha intended meaning the only
one possible or the most probable one. We will now apply these general
principles to some specific grammatical constructions which often cause dif-
ficulty for the inexperienced reader due to thelr potential ambiguity.

A frequent characteristic of formal written styls and a constant source of
grammatical confusion for inexperienced veaders s a certain air of detach-
ment or impersonality whersby the writer goes out of his way to aveld direc-
tly mentioning the persons who participate in an event or are otherwise in-
vo%ved in the subject matter of the discourse. In other words, he leaves
the personal participants impiicit vather than explicit, and makes events

or abstract qualities function grammatically as subjects and objects in con-
structions where the more usual and direct style would employ constructions
with the persons themselves as subjects and objects. Unforiunately, this
sort of writing {s all too often found in articles of a theological nature,
An experienced, alert reader who 1s accustomed to such a formal literary
style can normally deduce from the context who the participants are. But a
reader who is unfamilfar with this style of writing and the content of the
message tends to have quite a bit of difficulty in deciphering the personal
relationships correctliy.

Constructions of this type are called impersomal or decsrsoralized. For
exampla, an event (E} or abstract quality {(A) may furction gramaticaily as
the subject or object of a verb which in ordinary speath is used primarily
with a personal or animate subject or object {e,g., the prayer of faith wiil
save him; silence the ignorance of feoiish men}. Similariy, in "the testing
of your faith produces stzad¥astness.” & Inanimaie noun phrase naming an
event is the subject of a verb that usvally takes an animate subject in com-
mon speech. Abstract qualities alsc appear as subject or cbject of verbs in
which the usual participants ave persone? {e.g., the truth will make you
free, mercy triumphs aver judgment).

I¥ the context is such thai these axpreossions can be understood without go-
ing too far above the horizen of difficuity, then they may be retained. But
in many cases, the content of the message is more effectively communicated
to the inexperienced veader by perscnalizing the construction, i.e., by mak-
ing explicit the personal participaris that are fmplicit in the original.
This wi1l often mean shifting the fovm From 2 noun to & verb {e.g., the for-
giveness of sins—— God forgives our gins); in other cases the shift is
from a noun %to an adjective {(e.g., God's anger was Kindled-——p God became
angry}, or sane other formal modification.

in other depersonalized {nominalized) censtructions am avent or quality fumc-
tions in a prepositional phrase showing = causal, temporal, ov some other re-
lationship to the rest of the sanience. These, Tos, will oftan have io be
made persons! by chamging from voums to Vinite verd forms oy adleetlves {a,
g., through the redempiion which 98 1n Christ Jesus - through Christ Jesus
who redeems us; ever since the cregtion of the world-.—s sver 3ince God
created the world).

Anothar way in which comstructions are deseysenalized, 2% least In languages
belonging to the Indo-Eurvpean group, {5 by using passive verb constructions
in which the actor {agent) is 1e¥% Impifcit or, 1¥ nemed, his grecise parti-
cipation in the action s Jaft impiicit. In this case it {s often helpful
to make the actor explicit either by supniying From the coniext the agent

of the passive verb or, batter stilil, by switching to an active verb with
the supplied actor as subject (e.g., judge not, and you will not be judged
~—=3do not judge others, and God will not Judge you}. Tests have shown
that even college-lavael speakers of English retuin information better when
1t 1s containad in active verb constvuctisng rather than in passive ones.

& werh whose personal par-

Sometimes a depersomalized construction inveives )
t a d4¥ferent varb {e.9.,

sicipants can ha made more expiil By switchis
we have recaived mercy -3 God Bas zhowy 2

-y
=3

7 ospmetruntions are the

Problams closely vaiated fo those ¥ <
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sometimes are not modified by adjectives in the same way as in English,
Far example, the Bantu languages have very fsw so-zailad "pure” adjectives.
This means that even though our readers may “understand” English to a cer-
tain degree, there are sti7] many usages which are foreign to their own way
of thinking or the manner of expression in thelr native tongue. And the
poorer & reader is, the more difficuiiy such usages will prasent for him,
because as he reads he must first of all mentally transiate the English into
his own language before he can properly understand {t.

Our adjective usage tends to be rather ambiguous at times -- that is, we
leave certain relationships of the sentence unexpressed or implicit by the
simple use of an adjective. Thereforae, in the interest of clarity and mean-
ingfulness, we must also adapt our style of writing in these instances to

the particular limitations of our readers, trying to smploy whenaver possible
those constructions which are inown or more familfar to them. In the case

of unnatural or unfamiliar adjectives. often 3 relative c¢lause may be used,
or a conditionad clause, or some other adjusiment which will make the expres-
sion more natural-sounding and bring oul the intended meaning more explicitly
(e.q., Tearful sights—+sigh%s which cauge fesr; divine wrath-—e anger of
God; fruftful vineyard-—p vineyard which produces much Vruit; worldly wis-
dom ——p-wisdom of the unpbelievars of ithis worid; gudly man———e man who wov-
ships God; joyous day~——p day when the pespls vejoiced).

{See Driils No. 4, 5. 6. 7 on page 26}

We must aiso take care in cur use of par ial attributives and gerunds.
This is another prominent Feature of theoisyival writing, which 1s so often
influenced by Greek expressions or Zhe worz Titeral trapslations inio Eng-
1ish. Important relationships or setiings such as %fense, mode, aspect; etc.,
are often chscured by the indiscriminate usage of participles and gerunds.
In order to prevent any ambiguity or inexactaess i1t {s oftan necessary %o
substitute a non-participle consiruciion {e.g., keep you from failing away
3 50 that you will not fall away; this he said testing him-—s- said in
order to test him; Herod feared John, knowing that he-——-pbecause he knew
that he: being the children of God, we oughi——s-since we are.....; seeinq
the danger, he ran to-—=when ne saw; having findshed his work, he went
homeg—=-p-aftar he finishad his work, ne went homsz).

The so-catled genitive case or "of" consiruction is perhaps ihe greatest
source of grammatical ambiguity in English, espscially for those who speek
or read it as a second language. UWhat iz generally regarded as the same
construction, J.e., noun + of + noun, agiualiy covers %he widest range of
meaningful relationships between words in the English language [alss in
Greek apd others)., Thus it can "mean” many different things depending on
which nouns are involved and what meanings we assign fo them. In other
words, this constryction means net oo tion, hul many; 1% is ambicuous.
Therefora, when writing Sransiaticaal En sould Ty to aveid it
whenever there 15 2 possibitity of mizunder
readers. In such instances osur effor
and then stating unambiguousiy axa !
rather than to take the easy way
way of expressing things in a rel
The procedure for doing this may

inn 15 in each case,
to our traditional
i Yitaravy setting.

After a careful study of the total zontext, analyzs the phrase (X of Y) into
1¢s constituent semantic narts, that is, iry o determina whether you are
dealing with objects (0), events (E), abstracis {or attributes, A}, or re-
lationals (R}, or various combinations of These. After thus noting the se-
mantic components {nvolved, it is essential to determine the interrelation-
ships of the various components in contaxt apd Finally to state them upam-
biguously by using a transtorm (kernei expression) thai makes explicii the
intended meaning and eiiminates any other possidle meanings. Here are some
examples to {1lustrate this process:

{1) "The wi1l of Ged" {Fphezians 1:1) - W11 In fact refers to

The noun

an avent and, obviousiy, 1t 15 God, tha s atamant, who "wills,”
tha first element. Or o generalize we say say 18 *s Y which domg X,

f.2., “God wiils,"
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Dri11 No. 4: ElNl4psis-Imulicit Information

Supply the ellided parts in the follewing passages from the Gospel of John,
e.g. 4:2, Jesus himself baptized not, but nhis disciples {were baptizing).

he himself belfeved and his whole house (4:53) -

hath no man condemned thee? She cafd no man {8:11) -

this voice came not because of me, but for your sakes {12:31) -
that he should depart out of this world unto the Father (13:1) -
and ye are clean, but not all {13:10) -

he that abideth in me and I in him {3i5:5) -

they have not known thz Father nor-me {15:3) -

none of them 1s Tost but the son of perditicn {17:12) -

O N OV WM —
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Drill No. 5: Changling Nouns to Verbs

Change the following underiined abstract nouns into verbal expressions.
(e.g., "he 1s guilty of death" (Matt. 26:66) - he is guilty and must die).

shall be in danger of judgment {Mat:. 5:22) -

way that leadeth to destruction {Matt. 7:13) -

make your calling and ejection sure (2 Pet. 1:10) -

show unto us the way of salvation {Acts 16:17) -

say that there {s no resurrection {(Mat®. 21:23) -

be thou an example...in taith, in purity {1 Tim. 4:12) -
let your moderation be known {Phii. §:5} ~

1f the ministration of condemnation {2 Cor. 3:9) -
through the faith of the operation of Ged (Col. 2:12; -
10. a propitiation through faith in his blood {Rem. 3:25
11. {she) served God with fastings and pravers {Luke 2:37) -
12. | to preach deliverance to the captives {Luke 4:18) -

13. 1s brought to desoiation {Matt. 12:25) -

14, within they are full of extortion {Matt. 23:28) -

15. according to the profession of jaith {Rom. 12:6) -

16. what is the hgpe of his caliing {eoh. 1:]8) =

W0 O U B DN =t
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D11 No. 6: Restating Adjectives

Convert the following underlined adjectives in a meaningful phrase. {e.g.,
“false ?hrists" (Matt. 24:24) - those who say that they are Thrist, but
are not

faithless...generatfon (Matt. 17:17) -

I am the living bread iJohn 6:51) -

Ananias, a devout man (Acts 22:12) -

the weak man eats oniy vegetables {Rom. 14:2) -
but the natural man recaives not {3 Cor. 2:14) -

not with fleshly wisdom {2 Cor, 1:12) -
brotherly kindness (2 Pet. 1:7) -
not a forgeiful hearer (Jas. 1:25) -
Drill No, 7: CLhanging Passive 2o Active

Change the following passive constructions to aciive ones, making ail per-
sonal participants explicit. {e.g., in the day when thay were created
(Gen. 5:2) ~ on the day when (God§ created {them)

00N Oh U1 B LI N~
B 4 s e 5 8 » a

all authority...has been given to me (Matt. 28:18) -

this ointment might have Seen sold (Maty. 26:9} -

the Son of Man is betrayed to be crucified (Matt. 26:2) -
gospel...shall be preached {Mati. 24:14) -

the same shall be savad {Matt. 24:13) -

your sins are forgiven (Mark 2:5) -

sound speech, that cannot be condsmned {Tit. 2:8) -

they were judged svery man (Rev. 20:13) -

[o oIS oW E 8 RN N B
e+ < a & s 3 &



(2)

(3)

27.

“Sefore the foundation of the world" (Ephesians 1:4) -~ In this case
there is an irmediate source of confusion, for "foundation” normally
ident{fies an object., e.g., the foundation of a house, but we know
that this is not what is meant in Ephesians 1:4. Therefore, in this
instance “"foundatfon” does not represent an object, but an event, and
that 1t should actually be expressed as “creatfon." This interpre-
tation is strongly supported by the presence of the preposition "be-
fore," which expresses time relations between events. Now we can
readily understand the relationship between the parts as “creating
the world," that is to say, the second element Y {s the goal of the
first, X. But the first slement also fmplies a subject, namely, God,
so that the entire expression fs really zquivalent to "Before {God)
created the world.”

“That Holy Spirit of promise" (Ephesfans 1:13) -- In this expression
the Holy Spirit is the object which is promised (E), and again God
must be understood as the implicit subject. But here the order is
entirely reverse of what exists in "the foundation of the world" (2),
for the Holy Spirit {X) is the goal of the promise (Y), t.e., 'God)

promises the Holy Spirit."

The following listing 11lustrates a number of different possible solutions
for the "of" construction, that 1s, ways of transforming it into a more

exact and understandable expression.

1t is cliassified on the basis of the

meaningful relationship between components X and Y, which respectively

precede and follow "of."
ting the relationship is given.

In the first coiumn, the general formula indica-
The second column gives a literal example

which 1s characteristic of much of our traditional theological writing,
i.e., two nouns joinad by “of," and the third il1lusirates a more meaning-
ful transform of the literal example following the general formula given

first.

1. Y is associated with X

2. X is associated with Y

3. Y qualifies X

4. X qualifies Y

5. Y is the goal of X

6. X is the goal of ¥

7. X is the causative
subject of Y

8. X {s the causative

goal of Y

9. X 15 the direct
subject of Y

10. !uéﬁeé eogiRECt

11. Y 1s {n apposition
to X

12. X is related to Y

13. X is from Y

14, X 1s part of ¥

day of wrath {Rom. 2:5)

door of faith (Acts 14:
27)

Father of glory {Eph.

1:17)

wisdom of words (1 Cor.
1:17)

knowledge of God {(Col.

1:10)
object of his desire

G?d of peace (Phil, 4:
g

The peace of God
(Phii. 4:7)

children of disaobedi-
ence (Eph. 5:5)

love of God (Ti%. 3:4}

temple of His body
{dohn 2:21)

1 am of Paul {1 Cor.
1:12}

Jesus of Nazareth

city of Galilee

"day when Bod's wrath
«..W11] be revealed"

"opened the way for
the Gentiles to be-
Teve"

"glorious Father"

“clever Tanguage
(way of talking)"

"t know God"

"that which he de-
sirec”

“God who glives
peace”

“The peace (or re-
conciliation) which
God brings"

“people who disobey"

“God loves"

"temple which was
His body"

"I follow Paul"

"Jesus who comes
from Nazareth"
“city 1n the prov-
ince of Galilee"




28.

15. Y possessas X the house of Jotin "the house which
John owns” (or
"where John Tives")

16. X contains Y box of food "hox which contains
food"

A tlass of axpressions closely related to the preceding is the so-called
possessive construction. This provides aven more striking contrasts in
the relationship between the elements of the construction, as the follow-
ing examples 11lustrate:

1. his {0) sins (B} he ¢ins X does Y

2. his (0) destruction (F) Z¥ destroys him Z does Y to X

3. his (0) calling (E) he (God) calis (him} X does Y to Z

4. his {0) glory (A) he is glorious X is Y

5. his {0) way (0) he {goes on) the way % goes on Y
{travels)

6. his (0} burden (0} ne (provides) a burden X provides Y

7. nis {0) God (D) he {worships) God X worships Y

B. his (0) arm {0} he (has) an arm Y is5 a part of X

9. his (0) house (0) he (owns) a house £ owns Y

* pote: The symbol "Z" specifies a personal cbject which 1s implied, but
not expiicitly named in the context.

In the above serles we note that there s 1ittle or no difficulty fnvolved
as long as an object is related to an event or an abstract, for these re-
lationships are clearly indicated in the resulting kernel expression.

More difficulty arises, however, in trying io determine the precise rela-
tionship between two objects, for they may be related to one another by a
number of different events and in many different manners. In such casas
it 1s often left to the context to indicate exactiy what %s meant. But
for the inexperienced reader, this usually is not sufficient, and there-
Tore 1t is up to the writer to indicate the exact relationship explicitly,
as the above transforms exemplify.

In addition to the praviously mentioned axamples, there are some posses-
sive constructions which are even more difficult to analyze and transform,
1.e., they are phrases with semanticaily more complex structures. They
may appear 1o be rather similar in construction, on the surface at least,
but if one amalyzes them carefully, he Tinds that the relationships be-
tween the parts turn out to be very different, that 13, they actually
orfginate from different kernel expressions. The following two examplas
11lustrate how such constructions may be amalyzed and simplified for ease
of understanding:

1. Our beloved ruler -- the object {"our") perforss the event {"beloved,”
i.e., Tove), of which the goal is the object element im "ruler." But
this latter object performs the event of ruling the first object,
‘our."” This expression might be Iransformed to read "we love the per-
son who rules over us,"

2. His old servant -- the Ffirst object ("his") may be said to "command"
or "direct" the object element in "sarvant," but this Jatter object
also 1s the subject of the event of "serving" the first object {"his").
At the same time the abstract ("old") may be described as attributive
to the object contatned in "servant.” To fransform this phrase to {ts
simplest form them, we would say, "he commands tha old person who
serves him.”

Now this may seem o be a needless expension and overly redundanz, and
indeed, here and 1n many other similar expressions we would not have to

T
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go so far in order to make ourseives easily understond. The original

may be quite clear as it stands. But we should understand the transforma-
tion process involved so that we will be able to quickly recognize those
constructions which may cause difficulty for our readers and avoid them
by a conversion to such simplified kernel axpressions.

The purpose of the preceding discussion and examples has been to show
that even the seemingly most simple of our expressions often fnvelve hid-
den relatfonships that are rather comnlex and difficuit for the untrained
reader to determine or even to recognize. He simply passes over them as-
suming that he has grasped their content because all the {ndividual words
are familiar to him. But if questioned on what the material actually
means, he would efther fail compietaly or have great difficulty in ex-
plaining correctiy what he had read (i.e., the intended meaning of the
discourse). Therefore it is up to the author as he writes in translational
English to be aware of potential problem spo%s such as these and by means
of grammatical transforms tc avoid them whers the content 1s not explicit
enough to prevent ambiguity or difficulty in determining the precise re-
lationship 1nvolved among the word elsments. (See Driil No. 8, Page 30)

2. Clauses and Septences

To this point we have dealt mainly with grammatical difficulties encoun-
tered on the individual word or phrase level. We now wish to expand our
treatment of this subject tc include those features of grammar which have
a specfal bearing on entire clauses or sentences. Again, the underlying
principle to be followed when building or reconstructing sentences is that
of organizing the structure so as to have the most explicit and clearest
possible relationships batween the various constituent elements. This is
necessary in the first place because the average person for whom we are
viriting lacks reading experience and facility in English, and secondly,

he has a more 1imited background knowledge of the overall subject matter.

a. First of all, we must make our clauses shorter and less embedded in
order to improve readability. The reason for this {s that a person,
especially a new reader, can learn a set of content-units packaged, so
to speak, into two clauses more easily than he can learn the identical
set packaged as a2 single clause. Mtow, how can we go about dofng this?

1. Detransforming nominalizations s one of the most effective ways to
shorten clauses (note: we considered this procedure in the previ-
ous section.) When a writer detransforms (reconverts) a nominali-
zatfon (e.g., salvation, remission, payment, Judgment, termination,
etc.), he automatically increases the number of verbs in the pas-
sage. Since the verb usually requires a subject, this process 1n
turn increases the number of personal words (pronouns and names).
Another advantage fs that the verb form of a word s usually shor-
ter and more commonly used than fts nominalizad form.

11. The use of active verbs instead of semanticaily-compiex nouns also
leads to simpler clauses, but more of them. This can result in
efther a greater number of shorier scntences or more frequentiy,
more clauses per sentence, but simpler cnes. For example, the sen-
tence “In the event of his coming, our suffering will be ended"
consists of only one clause. Uhen 1% s transtformed to “If he
comes, we shall not suffer any more," there are two clauses, but
the entire sentence is much simpler.

In most cases we will find that the net result of this process is a
composition which 1s somewhat longer than 1f we had not written in
this way, even though the individual clauses are shorter. This means
that Jess {nformation {s “packaged" into sach clause, on the average,
and consequently, it {s more accessibie to the inexperienced reader
or one who s unfamiliar with the content of the wessage.

b. Secondly, we must avoid what {5 termed “froni-heayiness” in our wrii-
Ing. A "front heavy™ construction iz ons of two parts whose first
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Drill No. 8: Kernel Sentences

A kernel is a sentence pattern which is charactsrized by (a) the simplest
possible form, in which objects ars expressad by nouns, events by verbs,
and abstracts by adjectives or adverbs, (b} the least ambiquols expres-
sfons of all relatonships, and {c) the expiicit inclusion of all infor-
mation. List the kernel sentence which underiies each of the following
genitive constructions by explicitly stating the tmplicit verbal {event)
element which tells the relationship, e.g., the God of peaze {Rom. 15:33)
- God gives peace.

1. a man of intelligence (Acts 13:7) -
2. the riches of his grace (Eph. 1:7) -
3. Saul of Tarsus (Acts 9:11) -
4, the clty of Jerusalem {Lk. 24:49) -
5. the servant of aili (Mark 9:35) -
6. the book of Moses éMark 12:26) ~
7. man full of fafth {Acts 6:5) -~
3. the wickedness of men {Rom. 1:13) -
9. glory of God {PhiY¥. 2:1%) -
10. God of glory (1 Cor, 2:8j -
1. his caliing (Eph. 1:18) ~
12. your calling {1 Cor. 3:78} -
13, my burden {MattT. 11:30) -
14, my God {John 20:28) -
15. ouwr Savior {Ti%. 2:10) -
16. your chedience is complate
17. the teaching of the Lord {
18. the justice of God (Rom. 3:
19, beginning of the gospal [Phil. 4:15) -
20, imitators of me {1 Cov. 17:1) -
21. in vemembrance of me {1 Zor. 331:
22, anemies of the cross {PhI1, 3:1§
23, the churches of God (1 Thess. 2
24, ietter of mine {7 Thess. 3:1
25. salvation of all men (Tit. 2:7
26. my remembrance of you {Phil,
27. rulers of Israel {Acts 4:8)
28, tand of promise gﬁeb. 11:9)
29. reminder of sin {Heb. 10:3)
30. hour of prayer {Acts 3:1) -
31. boldness of Peter {Acts 4:3} -
32. word of faith {Rem. 10:8} -
23. their destruction {2 Pet. 2:3)
34, their Taithlessness (Rom. 3:3)
35, your disciplas {lLuke 19:39) -
36. thy praises {Ps. 9:74) -
37. thy burning anger {Ps. 59:24} -
38. my redeemer {Job, 19:25) -
39. the fear of the Lord {Prov. 1:7)
40, the knowledge ofF God (Prov. 2:5;
41, my doctrine {Job 11:4) -
42. his recompense {Job 11:4} -
43. my glory {Ps, 3:3) -
44, our refuge {(Ps. 46:7) -
45. songs of victory {Ps. 118:i5) -
46. List the kernel sentences in Eph. 1:12-%§ for which you marked the
OEAR functions of words (Dri11 Ho. 2).
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part i{s noticeably longer than its second part. The reason for the
difficulty in comprehension which this construction causes 45 related
to the matter of memory span. That 1s, the reader is expected to re-
tain or store in his memory tha first part of a two-part construction,
holding it in mind while he reads the second part and discovers the
relationship between the two. This operation generaliy requires less
effort, and is more iikely %o be successful, if the first part is the
short one than if 4t s the long one.

This problem of memory span 1s more serious for inexperienced readers
than for experlenced ones, The latter vread at a speed equal to or
greater than that of speach, whereas the new readers take wore time
and are thus more apt to lose the connection before finishing the sen-
tence. The new reader also ¢ends to be distracted by the reading pro-
cess itself as he has to concentrate mevre on Yndividual letter and
word shapes and so has less attentfon avaiiable to foilow the meaning
and connection of the material. Another hindrance is that the naw
reader usually reads move strictiy in Jeft-to-right order, a word at

a time, in contrast with the experienced resder, who takes in larger
units at a2 time and can glance back over the material 17 necessary in
orger to recapture a Jost connection. AY! of this =mphasizes the im-
partance of making reading matter Tor the uneducated or ineyperianced
groups as direct and sasy to vead az possible,

Such straightforwardness in cliause progression can be achieved by
several rather simple processes: i;n by changing fhe erdsr of the two
¢lauses, 1.e., p’ﬂcing the shorier c EHLY Tﬁ-st especially 97 1t is
the main one, {2} by breaking up a 13 gndance oo Lwo or more
seniences, and (3) by the use of cons .rhent anticipators. dere s an
example to i1lustrate the firs: twe ooinis:

1 Corinthians 32:12 For just as the body g one  For Christ is ke a
and has many members, and single body, which has
217 the members of the body, many parts., 1t {s
though many, are onhe bady, st11% one body, even
o it is with Christ. though 1t 13 made up
of different parts.

€. The use of constituent snticipators iz ansther dev g oy which polen-
tially “ﬁeavy” constructions can be iightened, e.g., "1% is yood that
he....." and “tharg s no one who can....” The use of "it" and "there"
throws the topic of the sentence ints the predicate position, where
attrﬂbutivps can be attached one afier the other without hafﬁng t0
"suspend"them in the memory until the predicate {s reached at the end.
For example, instead of placing the %opic of ths sentence first, as in
“that he was able to finish ail his homework early is gosd,” a consti-
tuent anticipator, such as "9t," can bz placed First, thus reducing
the Yormal communicatiow load, 2.g9., "I1¢ i3 good that he was able to
finish his homework early.”

d. A stmilar kind of front-heaviness which santribytes 4o a greater com-
munication Yoad 13 found 1n mo i constructions. In these,
the arder of attribytion {5 from left to »ight {1.2., the modifier
precedes the word {t modifies). Thus, there 15 a much greater problem
of immediate memory retention, for the entire serfes 1s structurally
dependent upon a ¥{pal "head" word. Consider the Tollowing diagram:

He was a mgst obviously  not very well  trained  runner.
P “‘“"l’.’.‘l..._;a...?._......-l -J *
M—'-"-:'-)-—gn-—-m—
= 2 i
: —_— }
.

-

jmediate constituant anelysis -~ arrows show thz direction of atiribu-
tion of endecentric constructions, » mmatly axccentric {sub~
Ject-predivate) construction.
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Here we have a predicate consisting of verb "was" plus a noun phrase in-
troduced by “a." If the reader starts to "unravel” or decipher the gram-
matical structure as he proceeds from left to right, he has no difficulty
in the beginning with “he was a...." But after this, our example shows a
series of modifier — plus - head constructions, each in left to right at-
tribution, with six layers (just about the maximum possibie for English).
The layering gets progressively deeper as the sentence moves forward and
the reader has to store each layer temporarily ir his memory until he
finally reaches the noun "runner,” and only then can he go back and finish
deciphering the whole. Although it {s technically correct grammatically
speaking, this expression {s front-heavy and places an extra burden upon
the reader's temporary memory as he progresses. Thus, 1t may be said to
have great structural depth. Finally, if the depth of a construction in-
creases progressively beyond a certain point, the {nexperienced reader {s
unable to follew 1t at all.

However, all Tanguages usually have various transformations which elimi-
nate front-heaviness by avoiding series of progressively deepening struc-
tural layers. For exampie, we may transform our original sentence to
read as follows:

well,

He was a runner who most obviously was not trained ve
e

Here we again have a noun phrase introduced by "a," with a layered series
of attributive constructions. But in this case there are more head— plus
— modifier groupings, in right to Jeft attributfon. The reader can de-
cipher them one after the other as he proceeds from left to right, without
having to store the entire layered seriss in his memory before completing
the whoie sentence. The structural depth progressively decreases, instead
of increasing as in the first oxample, and at almost any point the reader
has a feeling that the sentence makes sense up to there. It is strafght-
forward {nstead of front-heavy.

To explain the transform procedure of the second example in more detaii,
we might first point out that the head-noun, "runner,” is moved well for-
ward into a position which enables the reader to make sense of the san-
tence as he moves along. A ralative clause s used right after the head
word, subordinate to it, and in right to Jeft attribution with respact to
it. This device permits the head word to aprear sariier, before a build-
up of structural depth has occurred. A transformation of the word order
has further reduced the depth: the adverbial phrase "most obviously" is
placed in attributive relationship with the following verb phrase, and
the adverbial phrase "very well" is placed at the very end, in right to
left attribution with respect to "trained."”

e. The term "embedding" or “inciusion,” which has appeared now and again
in our previous Hiscussion, refers to situations in which one construc-
tion 1s contained within another in such @ way so as to interrupt it
and consequently increase its structural depth. Although applicable
to the situations described above, 1t is used especially with refer-
ence to whole clauses or participal constructions that are so inserted
into other clauses. In order to increase reading ease as well as.level
of comprehensfon it {s necessary to tramsform such compiex construc-
tions by rearranging the word order and/or by breaking them up into
tyo or more 1independent <lauses, as i1lustrated in the following exam-
ple:

i
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RSV TEV
1 Peter 1:10 The prophets who pro- It was about this salvation
phesied of the grace that the prophets made care-
that was to be yours ful search and investigation.

searched and inquired They were the ones who pro-
about this salvation. phesied the blessings that
God would give you.

People often think {and we have suggested) that one of the best ways to
make material easier to read is to shorten their sentences. But although
it frequently does work out this way, the matter is not quite so simple
as this. Naturally, shorter sentencas are Tikely to be simpier on the
average just because they are made up of fewer units. But as we have al-
ready seen, complexity depends not only on the number of units, but also
on their arrangement. In fact, many sentences may be made structurally
simpler by converting them into longer ones.

For example, consider the sentence: "According to John's instructions,

my presence was necessary.” This short, elght-word sentence is actually

quite complex. It “packages” everything int2 2 single clause, which con-

tains a rather lengthy prepositional phrase in left to right attributive e
relationship to its sacond part. Thus {1 tends o be front-heavy and re- .
quires the reader to store the qualifying phrase in his memory until he
finishes the sentence and discovers what it qualifies. The sentence is
also ambiguous in that the reader cannot tell whether the {instructions
were received by John or given by him. furthermore, the use of abstract
nouns for events increases the effort required to determine the meaning.
These difficulties can be eliminated o a great extent by transforming 4
the sentenca to read as follows: efther {a) John had given me {nstructions, et SE—
and so I had to be present, or to express the other possible meaning, (b)

John had received instructions, and so I had to be present.

These sentences contain 12 and 11 words respectively, as compared with
the efght-word original; yet they are simpler to read. By using a verbal
instead of a nominal style, the events are expressed in a more natural
way, their participants are made more explicit thus eliminating the ambi-
guity, and front heaviness is avoided. But note that we now have two in-
dependent clauses in place of the original complex clause with only half
the information packed into each clause. All of these factors contribute
to increased readability and ease of understanding.

We are therefore not so much concerned with sentence length per se, as
with clause length and the type of relationships expressed both within
and between the clauses. As we have already mentioned, clauses need to
be straightforward,.and this can best be effected through the use of ker-
nel-type constructions. This usually results in shorter clauses thap 1f
composed of more complex constructions, but there will be more of them.
And so the problem becomes one of determining how many clauses to combine
into a single sentence. . On the one hard, shurt, childish sentences should
be avoided, especially in materials whera the logical relationships be-
tween ideas need to be shown. On the other hand, front-heavy clause ar-
rangements and the embedding of subordinate clauses should be kept to a
minimum, although sentences of considerable langth may be used 1f they
cons{st of simple combinations of ciauses which are grammatically not too
complex.

Sentences which consist of more than one independent clause in coordinate
relationship can be prolonged almost indefinitely without making them
difficult as far as intelligibility is concerned. This {s because the
reader begins anew at the beginning of each clause; there is no building

up of structural depth, and the problem of memory span is no greater than
if the clauses had been written as a series of shorter sentences. However,
for the sake of variety and interest as weil as to avoid formal overload-
ing of the message, such sentences should be broken up and include other
types of constructions.

To summarize the preceding paragraphs, let us say that the writer should
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avoid embedding (inclusion) and granmaticaiiy zomplex sentences by keep-
ing the number of dependent clauses to a minimum, and by giving prefer-
ence to clauses in coordinate relationship with one another. Subordina-
tion should be used sparingly so as to be kept in reserve for cases where
it 1s really necessary to show a subordination of ideas and to distin-
guish relationships between as well as within sentences.

The following example from the T.E.V. uses a cowbination of the zbove
methods of simplifying the clause relationships within a sentence:

Hebrews 12:1-2

(RSY)  Therefore, since we are surrounded by so great a cloud of witnes-

ses, et us also lay aside every weight, and sin whizh ¢clings so
closely, and let us run with perseverance the race that is set before us,
Tooking to Jesus, the ploneer and perfecter of our faith, who for the joy
that was set before him, endured the cross, despising the shame, and is
seated at the right hand of the throne of Ged.

(TEY) As for us, we have this large crowd of witnesses around us. Let

us rid ourselves of everything that qets in the way, and the sin
which holds on to us so tightly, and run with determination the race that
11es before us. Let us keep our eyes fixed on Jesus, on whom our faith
depends from beginning to end. He did not give up because of the cross!
On the contrary, because of the joy that was waiting for him, he thought
nothing of the disgrace of dying on the cross, and is now seated at the
right side of God's throne.

f. A sentence containing a number of potential sPopping places is usually
easier to comprehend than one in which a persen’s temporary memory has
to retain a large amount of information before some final expressfon
completes the utterance. These are called termiral points, that s,
certain points within the sentence at which the readsr ¢an consider
the clause or sentence as compiete and thus meaningful up to that
point. In the first of the following two examples, one cannot "rest,"
so to speak, until he has completed the entire sentence; whereas in
the second there are many terminal points. The sentence makes sense
as it progresses and could meaningfully end at any cne of the termi-
nal points, -~

i. The plumber who came yesterday to fix the pump which had broken

down two days ago bef ore the hciidays began was paid by me.

1. I paid the plumber who came yesterday %o fix the pump which
had broken down two days age bhefore the holidays began.

It s usually helpful for the inaxperienced rzader to have a number

of such potential terminal points in a iengthy sentence at which he
can, 1f necessary, pausa to briefly review what he has read previously.
However, one must keep in mind that faise terminal points can produce
ambiguity and misunderstanding. That is, {f the reader miszakes a
potential terminal point for an astual one and mentally “stops,” he
may jose the connection with any qualifving material that follows.

Thus the writer must watch cut for falsz terminais, and aveid presery-
ing them or creating new ones, especially when serious ambiguity could
result. For example:

RSV TEY
Romans 2:25 Circumcision indeed is of I¥ you cbey the Law, your
¥a1ue if you obey the ¢ircumcisfon 15 of value
AW s vavae

In the RSV rendering, there 1s a potential terminal point at "value."
However, i the reader actually stops there, he gets the wrong weaning.
Therefore, the TEV has changed the order of the clauses, using "if" as a
predicator {fore-warning signal) to show that there is no terminal point
until lTater on in the sentence. This nelps the reader to consider the two
clauses as a unit and determine the proper relationship betwean them,
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False terminal points cause difficulty espscially for the inexperienced
reader, who reads slowly and with great effort from left to right, a
word at a time. The writer must therefore keep both of these factors in
proper balance and not try to artifictally "create" terminal points wher-
ever he feels like it, for this may result in ciouding some of the key
relationships between clauses. The overall context and content must al-
ways first be taken into consideration. One way to use a dependent clause
at the beginning of tha sentence and stil? avoid front-heaviness and undue
meory burden, s to make the initial nonterminal clause shorter than the
?ain clause which follows: :

This example will serve to illustrate some of the problems fnvolved:
{a) uhen his train arrived, everyone shouted for joy and ran to meet him.
(b} Everyone shouted for Joy and ran to meet him when his train arrived,

In sentence (a), “when" acts as a predicator to {nform the reader that the
first clause is subordinate to another, which is to follow, and that he
must be prepared to store the meaning of the first in his temporary memory
until he finishes reading the main clause. In {b), the first clause has
no such predicator, and so is potentially terminal; that {s, the sentence
makes sense as it moves along and could meaningfuliy end with “joy" or
"him." Thus (b) makes for easier comprehension in that it requires no
temporary memory storage of the subordinate clause. However, the {nexpari
enced reader may be tempted to consider the potential terminal points as
actual ones and end the sentence with "joy" or "him," thus Yosing the con-
nection with the qualifying clause that follows. Therefore, since in this
case the sentence, especially the dependent clause, is not unduly long and

consequently does really not require a mumber of terminal points, 1t would .

be be§t to use (a) in order to express tha temporal relationship more
cleariy.

To conclude our study of clause and sentence structure we wish to briefly
consider two rhetorical devices which ar2 often employed %n 1{terary works
for the sake of specfal effect. For the less educated or inexperienced
reader, however, these constructions uften prove to be 3 stumbiing-block
since they are unfamiliar to him and, as a result, tend #o overioad the
message and make it harder for him to folliow.

g. Rhetorical questions are a type of exprassion whose form is that of a
question but whose function is that of a direct statement. A rhetori-
cal questions does not ask for information, but rather is a question
whose one and only answer is so obvious that the reader is expected
to supply it as he reads. It may be used to express negation or af-
firmation, to arouse or direct thought, attentfon, or interest, or to
state one's attitude,

Not all readers, however, asepcially inexperienced ones, are suffici-
ently familiar with this 1iterary device to be able to supply the cor-
rect answer in certain contexts, e.g., when negatives are involved.

In these situations, i1t is advisable to provide the answers to rhetori-
cal questions explicitly, efther (1) by actuaily {nserting an answer
after the question or (2) by converting the quastion intc a direct
statement. The following examples wilil 11lustrate the type of changes
which are necessary to prevent misundarstanding: D1id not Moses give
you the Law? Indeed he didl Yet none of you....; OUo you not know
verel == Surely you know....i; 1Is there anything Teft for you to do
in order to be saved? Surely you can see that there {s nothing left

h. Another rhetorical device 1s the use of conditional clausas "deter-
mined as fulfilled.” These are "if" clauses, whose Form 1s The same
as that of a clause specifying a hypothetical condition or situation,
but which are used to indicate what i3 really an obvious fact. How-
ever, In order to avold injecting into the context any idea of doubt
or uncertainty for the inexperienced reader, 1% {s often heipful to
render this figure by a direct statemant, aspecially whan the content
of the statement {tself is such that the reader might not recognize
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1t as an obvious fact, for example:

If 1 was able to arrive on I was able to arrive on
tima, why.... : time. Why, then,....

If Christ has done so much Christ has done.....,;

for us, we ought to..... Therafore we ought to.....

In summary then, the writer of materials {n transiationral English should
observe the following points when deating with clause end sentence struc-
ture:

(1) Sentences should in general b2 shortened and simpl{fied through the
use of active, verbal constructions, though not to such an extent
that they sound choppy or childish, Added redundance will result in
a decrease of {nformation conveyed per clause, but an increase in the
total number of clauses.

(2) Avoid the embedding of clauses within the sentence in order to reduce .
structural complexity. Although subordinate clauses ean and should S
be used to distinquish important semaniic ralationships, it is gener- ‘ .
ally best not to have more than one or two of them in a sentence.
Give preference to independent clauses linked %fogether in coordinate,
rather than subordinate, relationship.

(3) When a subordinate clause precedes an independent clause, the former /
should not be too long, and when possible 1t should contain a con- N 4

Junction (predicator) which will explicitiy indicate that a main B ———
c}ause {s to follow and clearly mark the meaningful connectfon between
clauses.

(4) Use potential temminal points as a means of helping the reader to
follov and grasp the meaning of longer sentences, but avoid any false
or misleading terminal points.

(5) 1t 1s frequently necessary, depending on the context, to convert into

direct statements both rhetor{cal questions as wall as "{f" clauses
which refer to a completed fact. ?See Dri71 No. 9, page 37)

3. Discourse Structure

Unt{l recent years 1inguists and grammarians tended to regard the sen-
tence as the maximum complete unit, the largest cne to which the grammati-
cal rules of a language apply. But this {s an inadequate concept, for in
terms of fts communicative function, no sentsnce is ever {ndependent of
the context (1inguistic or otherwise) in which it occurs. And a sentence
that occurs as part of a paragraph or Tonger uynit of discourse has cer-
tain structural (grammatical) and meaningful {semantic) relationships with
the latter. Failura to recognize this and to treat =ach sentence as a
unit separate from the rest (as occurs in many attempts at simplification
of 1{terature or in translations) results in a "choppy,” or disconnected,
style which often obscures the message as 2 whole and decreases rather
than increases the ease of comprzhension.

The flow of information of a particular message can best be considered in
terms of the larger units of discourse and not in relation to each sentence
taken separately. MNaw information 1s that which is introduced for the
first time at the point in question, or is at least mentioned without re-
ference to any previous context. O01d informatjon is that which has been
introduced earlier in the discourse and is, when mentioned again, assumed
to be known by the reader.

One way to indicate, in Engiish, that a participant is balng Introduced
as new information is by the use of the indefinite article, "5." For the
plural, new information would be similariy markec by the absence of an
article or by an Indefinite qualifier such zs "some,” The definite arti-
cle aor demonstrative marks the same participant as old informaticn,
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Dri11 No. 9: Adjustment - Rhetorical Questions

Rhetorical questions, unlike questions for information, always have a
very definite implicit yes or no answer. Often they also convey distinct
attitudes of irony, reproof, doubt, indignation, surprise, warning, etc.
Study the context of each of the following rhetorical questions and iden-
tify the attitude expressed there. Then adjust the rhetorical question
so as to convey that attitude while making explicit the answer implied

in the orfginal. (e.g., Matt. 8:29 - what have we to 'do with thee,
Jesus...? FEAR - we don’t want anything to do with vou, Jesus)

1.1f ye salute your brethren only, what do yz moie than others? Do not
aven the publicans so? {Matt. 5:47) -

2. Is not 1ife more than meat, and the body more than raiment? (Matt.5:25)

3. Why beholdest thou the mote in ynur brother's aye, but considerest
not the beam that is in thine own eye? (Hatt. 7:3) -

4. Do men gather grapes of thorns, or Tigs of thistles? (Matt. 7:18) -
5. Why are you fearful, o ye of 1ittle faish? {HMatt. 8:26) ~

6. Can the children of the bridechamber mourn. as long as the bridegroom
is with them? {(Matt. 9:15) -

7. Are not two éparrows sold for a farthing? (Matt. 10:29) -

8. For what is a man profited, if he shall gain the whole world and lose
his own soul? {Matt. 16:26) -

9. 0 faithless and perverse generation, how long shail I be with you?
How long shall 1 suffer you? {Mati. 17:7} -

10. Ye serpents, ye generation of vipers, how can ye escape the damnation
of heli? (Matt. 23:33) -

11. And Jesus said to her, 0 woman, what have I to do with thee? (John 2:4)

12. Jesus answered them, Did I not chocse you; the tweive, and one of you
is a davil? (John 6:70) -

13. You are not yet fifty years oid, and have you seen Abraham? {John 8:57)
14, Pilate answered, Am I a Jew? {John 15:35) -~

15. And théy were amazed and wondered saying, Are not all these Galileams?
(Acts 2:7) - -

16. For who sees anything differsnt in you? Uhat have vou that you did
not receive? (1 Cor. 4:7) -

17. Who is sufficient for these things? (2 Cor. 2:16) -

18. What accord has Christ with Belfal? Or what has a believer 1n common
with an unbeliever? (2 Cor. 6:15) -~

19. Then what sign do you do, that we may see and believe you?
(John 6:30) -

20. Who is like the beast, and who can fight against it? {Rev. 13:4) -




already identified in the context.

The most common technique for marking information as old, or as previously
identified, 1s by the use of anaphoric substitutes. These are words or
grammatical forms such as pronouns, demonstratives, and synonymns which
substitute for other words or expressions in the preceding context. The
form that has been replaced by the substitute {s the antecedent.

The most frequent use of such anaphoric substitutes is that of pronouns.
In order to avoid any ambiquity or misunderstanding, a pronoun should al-
ways be preceded at close range by its antecadent noun or noun phrase.
Thus pronominal forms represent not only oid information, but {nformation
which has been recently introduced (or reinfroduced) by a noun (phrase)
which identifies it explfcitly. Thus anapheric forms, when properly used,
serve not only to avoid monotonous repetiticn of a2 noun or noun phrase,
but make clear the fact that the participant who 15 being mentioned is
the same as the one previously identified. Faliure to use pronominal
substitutes where naturally cailed for ieads to wearisome repetition and
in some cases tends to give the inexperienced reader the mistaken fdea
that another participant by the same name i3 being introduced {e.g., When
Peter ;rrived at the white house, Peter opened the door and stood there
amazed).

On the other hand, and this perhaps s a mere comnon fauit in our fmper-
sonal way of writing, when pronominal substitutes are used indiscrimi-
nately without clear reference to their antecedents, ambiquity and con-
fusion quickly result (e.g., John went to see the pastor after his meet-
ing. And when he came out, they began ic discuss his preblem). This is
especfally true for the "new" reader who {s hindered by a 1imited faci-
1ity with the English and does not have as much background information as
those for whom we generally write in the States. Therefore, when writing
translational English we are much safer %o err on the side of baing too
explicit and perhaps repetitious by Iimiting our use of pronominal and
other anaphoric substitutes, and sticking o their nominal antecedents,
rather than to use such forms freely and risk the chance of introducing
ambiguities or possible misinterpretations into our writing. Then, too,
we must always take care to see that we do not place a pronominal or other
type of substitute near the wrong antecedent or Teave it "hanging” with-
out any at all (e.g., 2 Kings 19:35, XJ¥, "....the angel of the Lord....
smote...a hundred fourscore and ive thousand: and when they arose early
in the morning, beholid, they were all dead corpses.™)

The practice of using syno s 1s another exampie of anaphoric substitu-
tion, However, this me of introducing variety into our writing, while
useful and occasionally necessary for a good, vivid style, should be done
with extreme caution when writing for the inexperienced reader, since he
is apt to construe the two {or more) different synonymns as two separate
and distinct actions, persons or things {e.g., dJesus saved us by the
sacrifice of Himself on the cross. This offering of Christ.....).

New information, particulariy if it 15 crucial or important to the narra-
tive or argument, should usually be introduced in main clauses rather than
subordinate clauses, especiaily in meterials for new readsrs. Besides
being grammtically simpler, a main clause is more direct and gives pro-
minence to the jtems contafned in it. Thus the reader will have an easier
time of picking up this new informatfon as it 1s introduced. This subject
of coordination and subordination has already been considered in detail in
a previous section.

When dealing with strafght narrative 1iterature, we shouid note that the
usual and natural way to narrate events is, of course, in the order in
which they happened. But for the sake of variety and vividness a writer
will sometimes place the phrase or clause order in conflict with the
chronological order (e.g., in reversz). This usually presents no diffi-
culty if the subject matter is familiar or {¥ the phrases or clauses are
short. But if they are Tong, or if the subject matter {s new to the
reader, 1t may prove difficult for him 2o figure out which event occurred
first. In such cases it is best to convert the Iinguistic struciure to
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one that follows the chronological (historical) order {e.g., to them he
presgnted himself alive after his paslion after his delth he shoaed
himself alive to them).

While on this subject, we might alsc point out that direct discourse is
ustally more interesting to the new reader and often easier for him to
follow than indirect speech. This does not mean that we must write every-
thing possible in the form of direct discourse, but wherever 1t is prac-
tical and natural to the context we would do well to "keep direct" even
though it may be easier and quicker to write in indirect discourse.
Again {t bears repeating that the participants {subject/s, object/s) in
any statement, whether direct or indirect, must be ciearly marked in the
discourse structure. In order to do this, one often has to introduce
nouns in place of pronouns, and active constructions in place of passive
ones. This point is often neglected, especially in the case of indirect
discourse, and the result is much ambiguity and lack of clarity in our
writing. This becomes an even more serious problem if the miterial you
are writing {s intended also for translation into Bantu languages which
make no formal distinction in the use of the third person perscnal pro-
noun (e.g., He told her that he would take it {burro - personal class)
to the market in the morning -- “lye anamuuza kuti adzamtenga kumsika
m'‘mawa mwache."),

In the flow of information, various devices {t=rmed transiiion markers)
are used to indicate that a tramsition {5 being made to something new, or
to show some particuiar relatfonship between one part of the discourse and
another. It 1s essential that brapsitions be adeguately and accurately
marked if the reader {s to follow the message or argument. At the same
_time the transition markers should not be so compiicated that the reader
will get confused or fail to recognize them at all.

The simplest type of transition from one clause or sentence to another is
effectad by using a coordinating conjunction such as but, or, and, etc.,
or by ending one sentence and beginning another. However, if carried to
excess this makes the material sound either monotoncus or disconnected,

or both. The opposite extreme is to connect up clauses into long sentences
with various kinds of subordinate constructions, one embedded in the other.
This is a common characteristic of formal 1{terature written in the Indo-
European languages {as we have mentioned previcusly} and one which often
leads to difficulty of comprehension for inexperienced readers.

Therefore the general procedure that should be foilowed when writing
translational Engiish {s to employ a minimum of subordinate constructions.
Rather preference should be-given to coordinate relationships, but with
the use of transitional conjunctions such as "but,"” “so," "therefore,"
etc., wherever necessary to show the relationship between the various
parts of the discourse. MNew sentences should be introduced by transitionai
conjunctions as necassary, in order to show thelr relationship (temporal,
spatial, or logical) to the preceding sentences. OF course this does not
mean that subordinate clauses must be eliminated completely, but they
ought to be used less frequently, aveiding above all the embedding of one
subordinate construction within another.

When the discourse shifts from one episode, section, or argument to another,
it is most helpful to have such transitions ciearly marked by an {ntroduc-
tory word, phrase, or even sentence. Although these may seem superfluous
and unnecessary to us, for the fnexperienced reader, in particular one who
is also unfamiliar with the content, they are essential in ovrder to in-
crease his understanding of the message as a whole and to prevent him from
getting "lost." Such discourse transition markers can be put to good use
in our printed sermons to help not only the hearers, but also the preachers
to follow the theme and 1ts varfous parts (e.g., "we now come to the second
point of our sermon for today, that is..... "J.

A closely related problem is the difficuity of comprzhension which often
results when one makes an abrupt trarsition from an indirect to a direct

Py




40.
quotation or vice-versa. Similarly, when quoting material, something
more than quotation marks (which can't be read) {s often needed to show
to whom the quotation was addressed or about whom it is said. 1In most
cases to avoid ambiguity it is best to make all such transitions expli-
cit and to indicate the participants as clearly as possible {e.g., He
told them to meat him the next day when, he said, "I wiil tell you what
to d?."'-ﬁb He told them, “Meet me tomorrow and I will tell you what to
do."). .

This then completes our study of grammatical difficulties and the corres-
ponding adjustments which are often necessary to produce a clear, easy
to follow style -- one that is straightforward and lends itself readily
to translation into a Bantu language. (Sae Dri11 Nos. 10 and 171, page

F. GENERAL STYLISTIC FEATURES

As a conclusion to this subject of developing materials in “"translational”
English, we want to suggest a number of ftems of a more general nature
which apply to our overall method and style of writing 1{iterature for use
in Central Africa and finally to briefly sumarize some of the most impor-
tant principles which have been discussed in this paper.

First of all, regarding the more formal or “mechanical” aspect of our com-
position, we zhould note the following points: --

(1) Capitalization cannot be used as a means of correcting or clarifying
the meaning of otnerwise ambiguous or misieading writing. This point ap-
plies especially to the numerous and varied refersnces to God or one of
the three persons of the Trinity {e.g., Spirit, Father, Son, Substitute,
Ltamb, High Priest, Conforter, etc.), aithough it becomes a factor whenever
a substitution-reference is made to a proper name (e.g., Tempter, Evil
One, 01d Serpent, etc.). When such terms are used, it should be made
abundantiy clear in the context exactly to whom or what they refer. 3Simi-
larly, one cannot expect the capitaiization of pronouns to correct other-
wise ambiguous or misleading references to God. People simply do not
signal in their speech the existence of caps in the printed text.

{2) One cannot depend upon the spelling to correct otherwise misieading
pronunciations or expressions, especialily where possible homonymns are in-
volved (1.e., a word with the same pronunciation as another, but with a
different meaning and, usually, spelling). Here in Central Africa we must
pay special attention to similarly-sounding words containing either "1*

or "r" because these two letters are not separate phonemes in Bantu langu-
ages (1.e., they do not distinguish meaning - e.g., Jevel-revel, rife-1ife,
roll-role, rude-lewd, raid-laid, rule-lure). We must always be conscious
of the fact that English {s a highly ambiguous language for inexperienced
readers as far as spelling fs concerned and therefore seek to eliminate
any possible misunderstanding that can so easily occur as a result of this,

(3) The punctuation should not be employed in an arbitrary manner to cor-
rect otherwise misieading grammatical patterns. The connections of words
and the relationships between them should be evident from their arrange-
ments and order, and one should not have to use marks of punctuatfon as a
means of clearing up a misleading or ambiguous combination of words.
Rather, punctuation marks should be employed %o “reinforce" the proper 1in-
terpretation rather than to restructure it. People actually do not pay
much attention to punctuation unless it supports what f5 already clear
from the grammatical structure. The new literate especially, is not suf-
ficiently skilled in English usage to be able to use punctuation to cor-
rect what {s otherwise misleading.

(4) An effectively placed question or short conversatlon set here and

there among a series of statements can serve %o vary ona's style and
generate reader interest by breaking any mono%ony which may tend to buiid
up in a long text, especiaily one dealing with a subject of a more abstract
nature. A dialogue can also contribute toward sasier reading for the less-
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Dri11 No. 10: Restrusturing

Read and study Mark 6:16-18 and check to see whether the following list
of kernel sentences is accurate. In the column marked No. write the ac-
tual chronological order of the kernel. In the blanks provided rewrite
the kernels 1in chronological order indicating the appropriate transi-
tional links between them. Finally, use this reconstruction as a basis
for writing a simplified version of the passage for new literates.

No. Rewrittén Kernels

{Jesus) preached

(Jesus) healed

Herod heard it

Herod said

I beheaded John

John rose from the dead

Herod sent {men)

they seized John

they bound him
they put him in prison

Herodlas wanted it

Philip was Herod's brother

Herodias was Philip's wife

Herod had marrfed her

John said to Herod

it 1s not lawful

you have your brother's wife

Drill No. 11: Changing Indirect o Direct Speech

New Tfterates often have an sasier time understanding direct discourse
than Indirect. Change the following exampies of indirect speech to direct
speech. (e.g., And he told his disciples to have 3 boat ready for him...
And he said to his disciples, "Get a boat ready for me...."

(the king) commanded hfs head to be brought {(Mark 6:27) -

he went to Pilate and beggedthe body of Jesus {Matt. 27:58) -
(1) shall declare thy mighty acts {Ps. 145:4) -

the heavens declare the glory of God (Ps. 19:1) -

the king commanded to call the magicfans (Dan. 2:2) -
proclaim 1iberty throughout ali the land (Lev. 25:10) -
proclaim a fast (1 Kings 21:9) -

charging the jailor to keep them safely {Acts 16:23) -

. I asked him whether he would go to Jerusalem {Acts 25:20) -

. his disciples asked him concarning the parable (Mark 7:17) -
(the governor) asked of what province he was (Acts 23:34) -
thay begged him to leave their neighborhsod (Mark 5:17) -
they beseech him to put his hand upon him {Mark 7:32) -

. (the multitude) began to desire him to do as he had ever done unto
them (Mark 15:8) -

. we desire to hear of thee what thou thinkest {Acts 28:22) -

. and many rebuked him, telling him tc be silent (Mark 10:48) -
. and he charged them to tell no one about him {Mark 8:30) -
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experienced person by "lightening” the appearance of a page which would
otherwise be full of solid print.

(5) We have alrea inted out that sentences in general should be

fazrl short, altggugg for variety's sake longer ones can be introduced
n oFﬁEr to prevent 2 choppy, unnatural style which does not flow, but
jerkily bumps along. This holds true for paragraphs as well; they should
vary in length in the same way. Most of them shoizld be short, from about
four to eight lines long depending on the content. A paragraph which
drags on and on tends to “tire" ithe new resader and reduce his capacity
for full comprehensfon of the passage. A printed page can always be made
more attractive and readable by containing a number of paragraphs of dif-
fering lengths.

(6) Title headings (for the sermon: theme and parts), when necessary,
should always prominent and easy %o find. They must be kept simple,
direct, to the point, and not too subtle. The number of words of an ef-

fective title usually varies between two and Five or six in order to re- B

main within the average memory span.

(7) Use a fype style that g large and Tegible without any artisiic sm-
bellishments, e.g., italics. It is also impovtant to leave plenty of
blank space on the printed page -- batween Tines {1-1/2 - 2 sp.}, to
separats paragraphs, examples, etc., and along beth margins. This not
only makes the material easier for the new literate to read, but also
gives him a sense of accomplishment as he fs able to turn the pages at

a faster rata. His enthusiasm quickly dias if he is forced to remain for

too long on any one page {due to content nr format). g

The first three points mentioned above are particularly {mportant for the
type of 1iterature which we are producing for use here in Central Africa.
A great portion of our materials, such as instructional booklets, sermons,
and even the Lutheran Christian issues, are often read aloud to groups as
a means of group instructfon or information. Then, too, the average Eng-
1ish reader for whom we are writing is usually quite Timited in his abi-
14ty to use the language and often tends ic amploy a type of “orai"-
reading as he proceeds. Consequently he would not be helped very much

by either capftalization, spelling, or punctuaition as means of clarifying
difficult and ambiguous, or misleading expressions. Our words should be
eas{ly and correctly understood as they are being read aloud to others --
this, finally, is the uitimate test of whether gur materials are efficient
means of communication or not.

We have already discussed varfous lexical and grammatical problems which
have to be overcome in our effort to produce a text that is as clear,
straightforward, and meanfngful as possible. Now, what about our subject
matter and style of writing? Our primary purpose, of course, is to pre-
sent the teachings of God's Word to our people fn all truth and purity.
But we must always be on guard against being too dogmatic and "theology-
oriented” in our presentation of these etarnal teachings. Otherwise our
African readers may get the impression that this is just another form of
"§010n1a1 indoctrination” which the white men are trying to impose upon
them, '

Subject Matier

Whenever possibie, our 1iterature must be written in such a way that the
reader does not consider it to be something foreign at all or none of his
concern, but rather as something written especially for him, personal and
relevant and able to help him in his particular socio-cultural situation.
It must be able to give him answers to the specific problems that he or
those of his family have to face in thelr daily lives. The trials and
temptations of Christians in America are not ofien the same as those en-
countered by their brothers in Cantral Africa. Sometimes a particular
problem may seem to be the same on the surface at least, e.g., drinking,
gambling, stealing, adultery, ets,, yet when considered in greater detail,
it wi1l be seen that the entire social and cultural context is different.
Therefore the problem cannot be deait with in exactly the same way, but
rather a different approach will have to be used, one which is adapted to
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the Bantu way of thinking and outlook on Tife. This does not mean to
tmply any sort of “"watering down" of God's Law or adapting the Ten Com-
mandments to fit local customs. But we are here speaking of our particu-
lar way or method of applying them to people who do not think in the same
way as we do about right and wrong. Just as a mirror can be adjusted to
reflect a light in different directions, so we must Jearn to use the
Mirror of God's Law in order to strike our peoples' hearts in the most
appropriate places.

Literature which is geared to our own complex, techndlogical seciety does
not, and cannot bhe expected to answer Africa's questions and satisfy its
needs. Where then can we find the answers to such indigenous problems as
the childless Christian marriage, the proper cure for s%cEness and dis~
ease, protection against evil spirits, initiation and burial customs,
etc.? lWhere can we find answers to the many new problems facing our

" people which have arisen since independence as a result of being thrust
into modern 20th Century life -- with 1ts monev materialism, conflicting
tdeologies, and rebellion against the established order of things? Yes,
the source is the same -- the eternal, unchanrgeable Word of God, but the
solutfons which we find therein must also be presented in such a way that
they strike home, that {s, really apply to the African cultural situation
and social environment.

We have come to Central Africa with the good news of full forgiveness of
sins and free salvation in Jesus Christ. Now this must be presented as
qood news, as news that is just as up-to-date and relevant to the African
today as it was to that Ethfoplan eunoch travelling the dusty road to Gaza
almost 2,000 years ago. Christ must be shown to have a place -~ the first
place ~- also in the everyday 1ife of Central Africa. Thus it is vital
for a 1iving, growing, indigenous church that relevant and realistic wri-
ting be produced, 1iterature which wiil satisfy the needs of an active
membership, whose world, 1f they are really serfous about their Christi-
anity, has been "turned upside-down" through the message of the Gospel.
Large gaps will have to be filled. Many of the traditional sources of
aid and strength in time of need have been shown to be false and evil
tools of Satan. Our new Christians must be zonvinced by means of the

Holy Ghost working through the Good News which we bring, that the power
of Christ is superior to the old and sufficient for the day to day con-
flicts of each-and every belfever, no matter what his particular station
in life may be.

Writing out of his own Christfan background ard within a framework of
rather extensive Christian training, the author should always be aware of
the fact that his words and expressions may often have different meaning
for him than the interpretation which the average reader of a different
culture and deficient Biblfcal training may give to them. It is important
for him to remember that 1t is not only the foreign-ress of the words
themselves that hinder communication, but also the foreign-ness or diffi-
culty of the concepts-{e.g., culturally inappropriate comparisons and sug-
gested sojutions to problems, the imposition upon new Christians of sub-
.tle distinction in certain difficult. doctrines, such as the difference
between man's soul and his spirit, the freedom of man's will in conversion;
or the special relationship betwsen the thves Persons of the Trinity, etc.)

A conscientious author continually asks himself the guestion, "Wii1l my
reader be confused or misled because he is not familiar with the thinking
or the general background that lies behind these words of mina?" And if
there is the slightest doubt about the matter he tries his best to remedy
the sftuation instead of leaving it to the reader {or translator) to
clear i1t up for himself.

In order, then, to write literature that is relevant amd speaks to the
people, we must first of all get io know the actual situation of those for
whom we are writing. Such a carefu) study cf the human s3tuation will
help us deal with the real problems, not what we may have imagined to be
the problems. We must Tearn just whers to apoly the Bible's teaching so
that 1t can have the greatest possible spiritual effect and influence.
Naturally, this means, as we have already pointed out, that we naed to
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have a full knowledge and understanding of the people for whom we write
~- their traditions, beliefs, customs, methods of expression, kinship
relations -- {in fact, anything that is a part of thair culture and so-
clety as we find 1t today.

A1l this imples, of course, a great deal of personal research and study
in these various areas, but I think that the results in terms of a more
effective and relevant Titerature program will prove to be well worth
any additional time and effort that we can afford tg put in toward this
end.

If the task sti11 seems too great and demanding, let us remember that
with a diligent and prayerful application of ourselves to this vital work,
we know that we can do all things through Christ, who has promised to
give us the needed strength and wisdom to carry it out to the glory of
His name. '

Methods of Research

Having then made up our minds %o undertake sugh a study, how do we pro-
ceed 1n carrying it out? Written mater{al dealing with socio-cultural
problems and changes in this part of the worid is not always so easy to
find. It will be necessary to patientiy seek out the secular books and
a1l the articles in soctological, anthropological, and theological jour-
nals, etc., which are {n any way relevant. Often these will deal with
problems anrd solutions pertaining to a diffserent part of Africa; never-
theless, in most cases, applications %o our own particular field can be
made. At Ffirst we may think that there is 1ittie iF anything heipful to
be found. But after a careful search, I'm sure that we will be surprised
at the amount of mater{al which does exist in 1ibraries, both personal
and public, university departments, church and mission offices. and even
our own Bible Institute-Seminrary library.

To supplement whatever printed information we can find, we can employ
personal interviews with experts, either Christian or non-Christian.
Armed with a tape recorder, a notebock and a prepared set of questions or
discussion pofnts we can get a valuablie insight into what real people
actually think and say about a certain problem or what they have them-
selves experienced or know about a spacific subjsct.

Then, above all, in order to get to know our readers, we must be wiiling
to go and visit them, talk with them, 1 possible, fn their own homes
and social environment -- and convince them %o converse with us -~ about
their hopes, needs, desires, fears, in short, any and everything. This
type of procedure takes a great deal of patience and prayer; we cannot
force curselves upon them or give them the {dea that we are just "nosing
in" on their personal affairs. We musit be honest with our people -- if
someone asks, lTet him know exactly what our purpose is and what we are
trying to accompiish. It is not sasy, but once we have gained their
trust and confidence, a very profitable relationship can result, not only
for them bui also for us, and all with the aim of witnessing for Christ
and buiiding His Kingdom here in Central Afyrica.

After we have thus detarmined some of tha more urgent spiritual needs and
difficulties of our readers in terms of thetr own cultural coatext and
society, 1% is necessary to carefully search out the relevant answers as
they are found in God's Word. Our purpose is to apply His eternal truths
to the contemporary problems of the church ir which we are working. After
a particular spiritual sickness or weakness has been correctly diagnosed,
it 1s equalily important to treat it with the oropsr "medicine” from the
Bible in order to effect a real and lasting cure or preventative through
the healing power of the Holy Spirit.

Style
We cannot allow our literature to degenerate inte a harsh sounding list

of do's and don'‘t's. On the other hand, we must not leave our readers with
a vague Teeling that "something" ought %o be done and then let 1t to them
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to work out the details of application or a suitable method of procedure.
Rather, our aim is to portray the basic and fundamental Christfan prin-
ciples so vividly against the everyday details and circumstances of 1ife
in Central Africa, that the individuai who reads our materia!#ki11 have
as much help and guidance as can humanly be given. He must yeceive suf-
ficient and fitting direction to make the right Christ-centered decisfon
in even the most complicated and confifcting situations in which he finds
himself.

One important thing to watch is that we don't assume too much faith or
spiritual knowledge on the part of readers, Sometimes, a person who has
been exposed to the teachings of God's Word from childhood on finds 1t
difficult to concaive of people who van be so utterly Timited in their
understanding and abi1ity to apply theses seemingly self-avident matters.
As a result he has a hard time bringing his instruction, whether oral or
written, down to a level corresponding to their capasity of comprehension
and abjlity to see the relevance and proper application of the material.
He is sometimes too undiscerning or impatient to feed new Christians with
the milk of the Word rather than the meat. Thus he may come to a conclu-
sfon or advise & soijution which may ba perfectly correct, theolngically
speaking, but either too difficult to understand, irrelevant to the exact
cultural situation, or unattainable ia actval practice.

By the grace of God we have the facts of the Gospel -~ tha gnod news of
our Lord Jesus Christ and what He has done to save us from our sins, to
make us the children of God and to bring us %0 eternal 1ife in heaven.
These wonderful tidings which were first announced aiready to Adam and Eve
jmmediately after they had fallen into 5in are meant to be good news ~--
Joyful news, also to people of all walks and statfons of 1ife now in the
twentieth century. Yet news heard in the language of Victorian England,
or even in some of the phases of the Authorized Version, will often not
appear to be news at ali, however loudiy and widely it is proclaimed, due
to the simple fact that {t is not properly understood by its hearers.

News, if it is to be correctly calied by that term, should be vital,
fresh, significant, and relavant. This is exactly what the Gospel of Jesus
Christ is, but unfortunately it wilil not seem to be 50 to our readers {f
presented to them in the form of out-of-date jargon or technical, highiy
abstract theological language. This type of "“in-group" speech may be per-
fectly clear to the pastor or well-trafned jayman, but it has little real
and lasting meaning for the masses. Theologically trained persens have a
tendency to almost "deify" a select terminoclogy and exalt familiar (to
them), concise dogmatic and figurative expressions that from the untrafned
reader's point of view, often have 1{ttle or no bearing on the primary
issues of 1ife, physfcal or spiritual {(e.g., the richness of his goodness;
the cup of suffering; burn with zeal; {ncresse in righteousness; we flee
for refuge to thine {nfinfte mercy; 1%t 1s truly meet, right and salutary
that....; the wisdom which cometh down from above; God, from whom all holy
desires, all good counsels, and all just works do proceed; these are only
a few examples taken from our 1iturgy alone).

Is there a need for this type of "speciai” language when speaking to or
about God? Surely it is acceptable and understandabis to Him, but we
sometimes wonder if the same holds true for the average layman nowdays,
especially one whose mother tongue is not English., It almost seems as if
wording and terminology have become so sacred, theological cliches so bor-
ing or else so abstract and removed from the mainstream of common speech,
that great numbers of people remain uninfluenced by our message simply be-
cause of our reluctance to communicate with them in a language which they
can readily understand.

By this we are not advocating any kind of addition to tha essential mean-
ing of the Gospel message in order to meke it more "up-io-date" or to try
to augment {t with "cunningly-devised fables" as St. Paul terms them., But
we do wish to encourage the abandonment of some of the forms 1m which it
is so often encasad -- the old-fashioned, archaic theological expressions
and cliches which are devoid of any real meaning for the average reader to
whom we are directing our message.

T
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In this connection, a?o:ggr g012t not to b?]over}?oked in our w;ig;ng is
the use of traditiona ught forms as weil as l1iterary types indigenous
to Bantu culture and consequently familiar and meaningful to them. 17
such resources can be introduced into our literature, then the English
language will become a far more effective and efficient vehicle for the
Gospel. Often this will involve the utilization of picture-comparisons,
proverbs, parables, and even stories in varse form with a definfte rhyth-
mic pattern. The first three were methods familiar to and employed by
the Lord Himself in His teaching, but which are foreign to the modern way
of thinking and manner of expression of the western worid, and therefore
not much used in the presentation of the Gospel message. We must beware,
however, of overdoing this type of thing, for its effectiveness is soon
lost once it ceases to be natural and we start trying too hard to be
“clever" or "arty" in the use of such {ndigenous fomms.

In conclusion, we want to stress once more the need for writing in langu-

age which 1s as intelligible and untangied, grammaticaily speaking, as

possible, in a "universal” form of English, one that is unbiased by the e
terminology, expressions, etc., of western sulture. Spoken rather than
written English should be our criterion in the selection of vocabulary
and grammatical constructions, though a reasonabie level to aim at is
probably English of the fifth or sixth year in primary school. Never use
more words than you really need, but try to make each and avery word
count, that {s, serve a definite working purpose in the sentence.

True, {t takes a ot of practice to make the small words do what you

want. But we have to learn to axprass our {deas and to attract atten- N
tion with them if we really intend to increase the intelligibility and e
impact of our message. As Joyce Chaplin quotes in her very helpful book

(entitled "Adventure with a Pen):

Learn to use Tittie words in a2 big way.

It is hard to do but they say what you mean.

When you don't know what you mean, use big words;
That often fools 1ittle people.

No, it 1s not easy to write in simpliified, "transiational" English, es-
pecially for those who have been involved {n comunicating the Gospe!
message in the States for a number of years. Many a time, for simpli-
city's sake, one will be forced to give up some particuiar aspect of his
style of writing -~ one that he has grown used to over the years and which
may seem natural and quite effective to him. Often, in the beginning at
feast, he may have to write ail his materials twice -- firstly, as he
would have done in the States, and then all over again in order to adapt
the form of his message for use here in Central Africa according to the
principles which we have discussed. Yes, a great deal of time and effort
1s required to really communicate with people and not at them -- is it
worth 1t? The faces that 1{ght up with understanding as they read the
Good News of salvation in "their language" wiil convince us that it is!
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6. _SUMMARY OF PRINCIPLES FOR WRIVING
TN TRANSLATTONAL (SIMPLIFIED] ENGLISH

1. State e*incitly all implicit information whether it be theological,

2'

5.

10.

1.

cultural, or 1ingufstic {syntactic or lexical), in order to avoid any
possible ambiguity. In other words, express what you mean (your mes-
sage) clearly and completely -~ do not take for granted too much back-
ground knowledge on the part of your readers. Remember for whom you
are writing (i.e. people whose standard of eduzation rarely passes
that of primary school and who come from a very different culture and
society than your own),

Avoid, or at least simplify, highly abstract themes and concepts which
are theologically complex. Keep your examples and {llustrations as
simple, direct, and concrete as possible. For ease of application,
they should always be related in some way to the everyday life of the

?fr1can people and their particular socio-cultural and spiritual prob-
ams.

¥hen it 1s necessary to deal with a rather difficult concept, be sure
to build enough redunda into your text so that the message does not
become “"overloaded” or %oo hard for the average reader to comprehend.
This means that you must deconcenirate your subject matter so that

the information is presented to the reader at a slower rate and also
{ntroduce additional information into the context which will sarve to
explain the more difficult or cbscure parts of your message.

. Provide "contextual conditioning” by using noun classifiers and des-
erd tive—?x'"!anatoq phrases to help clarify the form and/or function
of Einguistgc or culturally unfamilizr terms and expressions (e.g.,

tha city of Jericho; the law of God; the Labernacie, which was a large
tent In which the Jews worshipped).

Avoid a detached, impersonal stvie of writing by restricting the use
of constructions ﬂ't'g gnEEﬂnife pronouns or demonsiratives as sub-
Jects. Instead of passive constructions, whenever possible use active
ones fn which the persomal participants (aciors and objects) are

clearly stated.

Closely related to the above process is that of detransforming nominali-
zations in order to make the grammatical structure of your message more
natural and 1ife-1ike. This means that moups which express actfon/
event phenomena must be converted into verbs {e.g., the God of our
salvation —» God saves us) and nouns expressing abstract qualities

:nto adjectives and adverbs (e.g., the truth of his Word—sp his Word

s true).

Be careful 1n your usage of pronouns so that there wiil be no di¥fi-
culty fn determining just exactiy who or what the antecedents are,
especialiy when writing direct or indirect discourse.

. Mark accurately and clearly any type of discourss transition, especi-

ally between paragraphs and the major divisions of your message.

Watch out for the "of" {genitive! construction since it is the most
ambiguous one in the English JTanguage. Hather, try to state ¢learly
the axact relationship hetween the two nouns in such constructions

g:. .» The peace of God— God who gives paace; his cailing— calls
").

It 1s often necessary to fill out eliipsss for the sake of clarity
{e.g., I don't want to - - go to Lusaka tnday}.

Make sentences and clauses shorter and jsss embedded, that 1s clut-
tered up with many dependent and appositional constructions. Keep
the number of dependent clauses to a minimum and give preference to
clauses linked 1n coordimats relatfonship to one another. Also limit
the usage of participles and gerunds since these can proiong a sen-
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tence fndefinitely and compiicate {t greatly. However, do not adopt
an overiy-simplified, “childish" style -- one that is choppy and un-
natural, The thoughts and ideas expressed by your message must be

clear and logical.

12. Avoid "front-heaviness" and structural depth in complex sentences by
beginning with the shorter clause if possible. Try to employ a
right to left attribution, that is, have attributives (adjectives, ad-
verbs, etc.) follow the word they modify. ’

13. Restructure rhetorical questions as amphatic diract statements. 1In
general, if you use questions, keep them short and to the point.

14. Do not try to use capftalization, spelling, or punctuation as a
"crutch” to try to clear up otherwise ambiguous or misteading writing,
Your fntended meaning should be ciearly and correctly understood as
the words are being spoken or read aloud o the people.

15. Vocabulary: Avoid - difficuit theological terms, specialized or
‘ technical terms, culturally distinctive terms,
those pecuiiar to a certain dialect of English ("Americanisms“), ob-
solete and archaic words, high level or abstract words, and in general,
any word that has a good chance of befng unfamiifar to your raaders,

Use ~ common level or well known words in thefr normal
context and with their central meaning, famiiiar combinations of words,
and {n general, words which are "appropriate” for your particular
readership.

16. Be very careful when using any type of ficurative la {(fncluding
metaphors, metonywms, idloms, etc.). If possibie, try to find an
equivalent figure which is familiar to your readers. If none can be
found, either use your original figure (if 1t is that important) along
with an explanatory phrase, or 1n most cases convert entirely to non-
figurative language in which the intended meaning 1s explicitly stated.

17. The most important thing to remember when writing is: continually
try to imagine yourself actually speaking to an African of standavrd 7
education {or lower). How must you adapt the words and form of vour
message so that 1t {s understandabie to him? How must you adapt the
concepts and meaning of your message so that it is relevant to him?

The following 1inguistic transform into translational English of "Baptism:
Fourthly" from Luther's Enchiridion wiil serve to 1llustrate how some of
the above principies can be applied in actual practice:

What does Baptism mean for our daily itfg?

Baptis; mea%g that dafly wg should drown the 01d Adam within us, tha% }g,
2

deny our sinful nature with all its evil desiwég and actions. 5 &l 12 do

this when we arg truly sorry for our sins and bgligve that Christ has

forgiven thenm.

138101 5 16
Baptism also means that daily we should arise with a new nature,

2 3

}ust as a person who has been born again, who will i{ive forever as a
5

ﬁo%y and righ%eoﬁs child of God.
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Where are these things written?

Saint Paul wr1té§ in the sixth chapter of the booﬁ of Romans, verse foul:
“BY our Baptism we were burfed with Christ and s%a;gd His death, in order
tha%. Just as Chris% was rafsed from dealg by the g1gr?ogs power of the

Father, so also we might 1132 a gea 1ife."

The need for proclaiming the saving truths of God's Word in a clear and
meaningful way, whether this be in spsech or writing, is Just as great
and urgent today as it was in the days of the apostles. The reply of the
Ethiopian eunuch to Philip's question, "Do you really understand what
you're reading?" {is the same for tens of thousands in the world today:
"Why, how can I without somebody to guide me?" (Acts 8:30,31 - Beck). As
we then prepare Christian literature to answer this vital need here 1in
Central Africa, 1t would be well for us to keep in mind what the Apostle
Paul has to say on the subject of instructing others in the teachings of .
God's Word., !hat he has to say about evangelical preaching and teaching O —
{n the church can readily be applied aiso to communicating the message ‘ o
in written form:

“1f 1 speak the languages of men and of angels but don‘t have any love,

I've become a loud gong or a clashing cymbal. Even if I speak God's Word

and know every kind of hidden truth and have avery kind of knowiedge, even ;
ff I have all the faith to move mountains but don't have any love, I'm ) , K
nothing. Pursue love, be eager to have the gifts of the Spirit, and es- T )
pecially to speak God's Word. But when you speak God's Word, you talk to
people to help them grow, to encourage and comfort them. VWhen you talk a
strange language, you encourage yourseif. But when you speak God's lord,
you help the church grow. If the ¢rumpet doesn‘t sound a clear call, who
will get ready for battle? In the same way, if you don't talk with a
clear meaning, how will anyone know what you are saying? You'll be talk-
ing 1nto the air. 1In a church I would rather say five words that can be
understood, in order to teach others, than ten thousand words in a Yangu-
age nobody understands. So you, too, since you are sager to have the
Spirit's gifts, try to be rich in them so as to build up the church. Al-
ways keep on doing a great work for the Lord since you know that in the

Lord your hard work isn't wasted (1 Corinthians 13: 1,2; 14:1-5, 8-10,
73, i%; 15:58 by Beck).

Credit: Much of this paper is an adaptation of the excellent materials
on transiation prepared by Drs. E. Nida, W. Wonderly and J.
Loeswen of the United Bible Societies.

E. R. Wendland 1972
The Lutheran Bibie Insti{tute & Seminary ) Lusaka, Zambia





