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1 Kings 18, 21, "And Elijah came unto all the people and said,
How long halt ye between two opinions? If the Lord be God, follow him: -
but &f Baal, then follow him. And the people answered him not a word."
These words were spoken in a time of depression, confusion, and immo-
rality which according to God's own verdiot, reached its height during
the reign of Ahab and Jezebel.

The people answered him not & word. Why not? Their attitude was
& sign of hard-heartedness, indifference, and defeatism. God had
visited them with three years of famine, They had failed to heed his
call to repent, had failed to listen to the comforting message of the’
prophets, had failed to teach His Word diligently unto their children,
and, therefore, had become so weak and ignorant spiritually that they
could not answer the simple question of Elijah,

After the miraculous revelation on Mt. Carmel they shouted, "The
Lord, He is God, the Lord, He is Godl" But how long did it last be-
fore they were agaln worshipping and consulting Baal? This deline
quency brought on God's judgment. Shalmaneser invaded the land and
Sargon II scattered the inhabitants into all parts of his mighty Ase
syrian Empire., This has been written for our instruction and mey we
profit by thelr example, ‘ :

You may ask what has all this to do with modorn trends in educa-
tion. Trehds are the result of opinionss Opinions are based upon
viewpoints. We believe that the Bible is the sole authority on faith
and conduct, the only correct "Weltanschauung", the point of view from
which we can answer all problems of life, death, and the hereafter.
Diametrically opposed to this is the wotrld's viewpoint which is based
upon philosophy. By philosophy we moan all attempts to solve the probe.w
lems of life, death, and the hercafter in a way - yes, wo may say meny
ways, othor than that of the Bible.. This fact continually stares us in
tho face in our coveryday lifec. When talking about salvation the Word
of God teaches us to say, "Nothing in my hemds I bring, simply to Thy .-~
cross I cling." The world soys, Something in my hands I bring, for
which God - if thore is one -~ will do the right thinge. In matters of
government Scripture says that government is a divine institutione.
Philosophy says, it's a humon divioce. God threatens with damnation
whosoever resisted that power. The philosopher justifies rebellion
under certain conditions. About wars Seripture tells us that they v
shall continue to the end of timos In 1917 they told us to fight to
end all wars and they have been fighting ever since. In Scripture we
rcad that God has crecated heaven ehd earth ond has laid dovm the laws
of nature that wo may carry out His command, Be fruitful, replenish the
carth, subduc it, and have dominion over everything for His glory and
the welfare of our fellowman. {(That is our sole reason for teaching
end studying the exact secionces,) The world misuses the sciences to.
depose God, to bolster up their philosophy, to glorify thomselves, and
gotisly thoir carnal pleasurss. We could continue down through the
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hundreds of phases of our spiritual, social, economic, and political
life and find these two diametrically opposed viewpoints in all ate-
tempts to solve the problems that confront mankind.

Since the philosophers have come to the conclusion that all prob-
lems can be solved and all evils remedied through education, they have
with their philosophy built up an ungodly, anti-Christian, glamorous
educational system, by means of which they hope to create a heaven on
earth, but in reality are undermining everything that is holy and
sacred to us, yes, even that which théy consider the greatest blessing,
democracy with its precious liberties, Since their viewpoint is an
absolute contradiction of Scripture, why are we so reluctant and feeble
in answering the lLord's question, "How long halt ye between two
oﬁpions" when confronted with the education of our children? It must
be due to the fact that we are elther indifferent or to ignorant of
the condlitions in the educational world. It is, therefore, very im=
portant that we acquaint ourselves with modern trends in education.

INDUSTRIAL REVOLUTION: Effects upon the individual and upen society
as a whole.

We are living in she Machinc ZLge. Our generation has witnessed
such tremendous changes, that our whole economic, social, and politi-
cal lifo is ontirely different from that of our fathers. Invention
has bcoome a well-financed and highly specialized profcssion. More and
more mcn and women lose thelr jobs. Formerly most of these that lost
their jobs due to some invention found work in producing, controlling,
regulating, repairing, or selling the new product, or they left for the
frontier which offered frec or cheap land and the opportunity to start
lifc ancw. Today industry docs not absorb its unemployed, ncither is
thero a fronticr to which they can fles. This condition demands
changes in cducation to make the worker able to cope with the new
problems confronting him. :

A century ago 80% of the pcople in the United States lived on the
farm; today only 25%. The children on the farm acquired most of the
fundamental eloments out of school by obsorvation and participation.
Their leisure time, if any, was spent in the old swimming hole, or at
some sport that kept them sound in mind and bedy. Today seventy mile
lions are herded together in towns and villeges, Congestion breeds
delinquincy, disease, and contagion., The c¢hild has lost his natural
playground. The mind is stunted by lack of the right kind of surround-
ingss Contact with parents is rcduccd. The home, the most important
ageney in training, has glven way to the school, the club, or some
other organizations, which now assume all rcsponsibility for the child.
Such conditions agein demand an centirvely differcnt cducational pro-
cedure from that of the horse and bugey days.

In this democracy of ours political equality has been an accepted
fact since the adoption of woman suffrage. The people now demand
gconomic and cultural cguality. They want an cqual share in the pro-
fits and the pleasurcs. Therofore, all childroen, rich and poor alike,
shpuld have the opportunity to get an cducation, which makes them able
fightecrs for this oquality &nd able to enjoy the fruits of their
victories, Back in the 90's most of our polulation received four or
five years of schooling. Today there is & demand to mdke high school
and college education universal. To meet the obove demands subject
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matter Bas cither boen eliminntod from or added to cxlsting curricula,
Tho school ago has been oxtended, Now dovioccs of tcaching wore intro
duced and schools wcre botter equipped. All this is self-evident and

nobody would oppose ony sane improvement along such linos.

But the Mochine Age has ercatod conditions tho problems of which
cammot be solved by additional knowledge, or better equipment, or new .
dovices in tcaching, but roguire a rogeneration of mon. Such a condi-
tion is human interdepcndence., We are dependent for our food, clothing,
and other neccédssitics upon a complicated mochanical process which only
a few tochnicilans understand in detail and whiech nobody understands as
a wholo, Wo turn a homdle and water comes, but we hardly cver rcalize
upon how mony people we depend for that supply of water. About one
hundred kecymen, opcrating tho veins of water, power, gas, milk supply,
communication, ond transportotion could bring the 1ifc of a great city
to an ond almost as neatly and maybe more thoroughly than a squadron
of ailrplancs supplicd with the most poisonous bombs. Each human being
has become o cog in the groot machine. Thercfore each must be trained
and fitted into his position. But it takos oil to moke a machine tun
smoothlys ond in this great human machine tho oil is brotherly love -
and not gread,

Anothor condition is the growth of classes, capitalist and laboring
mon, hostile Yo cach other. Tho greed of the capitalist had soon 6ne
sloved thoe worker to such a degrec that our Southern slovery was
heaven in comparison with the misery thus created. Roform movements
were started, labor organizod, the governmont beogan to regulate and
control, Thc evils werc partly curbed, but the proscnt labor troubles
still show the hostility of Dboth classes toward cach othora Leglslom
tion does not chomge o man's heart.

As o Tuither result of this greed whole neticns have beocome ime
perialistic. Mass produetion demands a market for surplus goods and a
source for raw materiale.e This led to all kinds of forcign cntanglew
ments., In spitec of pacifist movements, international laws and AgTE0
ments even our nation hos been drawn into imperialistic ward and as it
scems 1s heading for the noxt one.

4nd now to cap the climax: Poverty in the midst of plenty. We
have a surplus of everything needed for food, clothing, and shelter,
and yet in the midst of it millioms are at the point of starvation.
Thot is o confession of bankruptey of the world's philosophy and its
handmald science, - and man is asking, Where do wo g0 from herce?

THE EDUCATIONAL REVOLUTION: "Now' viowpoints and resulting trends.

Many carnest thinkors rcalized thot something must be done., The
mony roform movements and the resulting logislotion are omple cvidence
of that fact. But when theoy dug down decper they found tho root of all
ovil lay in the cducation of our notion and concluded that the whole
cducational systom must bo revamped. 35,000 new courses of study
sine¢ 1915 - that roprcsents the response of the oducators to this doe-
mende  Aims and ohjeetives were set up and overthrown. Sibject matter
was added or eliminated, and finally complotely reorganized. At the
beginning of the 19th ccntury they t aught the governmont-hands- off
poliey, now they preach government regulation, control, and cven omnore-
ships, At first thoy stressed individualism, now co-operation and oven
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regimentation is the thing. Some say build upon the past, others cut
away from the past. '

At the énd of the World War Fpanklin Bobbith wrote a book "The
Curriculum”, in which he states the following: "The present social
debacle demonstrates the inadequacy of types of education upon which
we relied in the paste. - - We needed something (World War) that would
shake us out of the grooves and which at the same time was violent
enough to obliterate them and set thought freees = - The First necegsary
thing is for our whole educational profcssion to acquire a social ,
rather tham a mere academic point of view., - - And thén study and dess,.
velop our curriculum problems from this point of view." In this book
ho sets up the program that has boeh followed more or less in curricu-
lum 'meking down to the present time, The five points of this program
are, 1) Training for occupational efficicncy. 2) FEducation for
citizenship. 3) Rducation for physical efficiéncy. 4) Education -
for leisure occupation. 5) Bducation for social intercommunication.
The aim -~ To make 1lifc more abundent for all.

This first book on the curriculum was followed by an avalanche of
literature offering all kinds of solutions. If we meks a survey of
the poriod 1918 - 1928 we are rominded of the man $hat bought all kinds
of gas saving deviccs and attached them to his car. According to his
figures he ought to be ablo to sell a gallon of gas every ton miles,
but he never madc the ten miles, bocause he spent most his time ade
Justing his gadgcts,

In 1929 camc the depression and a completc brecak-down. Where was
the trouble? What was wrong? They again begon a grand overhauling of
the wholc cdlcational systome They found the trouble - Wrong training
of character, They made an appralsal of the means by which cducators
had tried to cultivate character in youth. To what conelusions did
they come? This is nicely summed up in a book, "Charaocter in Human
Rglations" by H. Hartshorne. At cbout this time a viewppint had taken
form and had alrcady been expressed in articles on education that the
selentific method be applied in training charecter, That is the method
the chemist uses whon working with his test tubes, or the enginecr ’
when he applies the laws of nature in building an automobile or a dam.
This method has its ploce in the exact scicnces. In this scientific
woay they now begon to appraise all the different methods ugsed to train
charneter in the pasts Here are sume of thoeir conclusions, 1) Dis-
cipline is not a dcpendable method of training character, Discipline
suppresses pérsonality and that supprossion causes complexes ond
ruined lives. 2) The &tory is a dangerous instrument and has probis
bly donc morc harm than good whén used as a meéans of moral oducation.
This includes the Bible Stories. 3) Exhortation often gets immcdiate
results, but there is absolutcly no connection between such types of
control and those inner sources of motivation and self-dircction which
we ordinorily asscolate with character. 4) They also appraised about
f1fty outside agencies that are supposed to train charaéter - Boy
Scouts, Camp Fire GilAs, Big Brothers, Girl Scouts, ctece They found
no difference or very little difference betwocn members and non-~membors.
5) The Lord's mothod of training character was found to be obsolete.
All told they had very little left to begin witha

The next step was the establishment of child guidance clinics,
staffed with physicians, psychiatrists, psychologists, and all kinds
of social cose workers., With standardized objeetive tests they began
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to gather tho data to construct a sclentific method for the rchabili-
tatlon of bad characters and the preservation of good characters.
Suddenly they wero confronted hy two questions, What is character?
Vhat 48 human nature? They set up theorics. Out come the test tubes
and did they ever shake them! Just a few samples of their findings =
Chardcter is the power of self-chosen organization for self-chosén
ends. « A child has o right to self-direction from the beglinning. -
Humen nature is what human nature does under certain conditions, when
it is in soclally funetioning relations. « Human nature has the COPAC
ity to leorn, that is, "T0 CHINGE ITSELF. Three things detcrmine
what a child does or is, 1) The nature of the gsituation, 2) TWhat a
child has alrcady learned in similar situations. 3) His awareness
of the implications of his beohavior, (Lying, cheating, steallng are
mainly products of unfortunate situations.,) They found moany more
things, but very few on which they could agrec. So they came to the
conclusion that their philosophy about humen noture needed a little
overhauling.

They had been coasting on that philosophy since 1700, At that
time John lLocke, denying the depravity of man, proclaimed that a new- -
born child is 1like a blank sheet of white paper, void of all character,
without any ideas., How cames it to be furnished? he then asked and
answered his own question with one word, "Expcrience”., The tendencies
that grew out of this philosophy were the elimination of revealed
religion, which was roplaced by Deism (bolicf in & supreme being, &
fotherhood of God, and a brotherhood of man), and an emphasis on the
study of nature or the exact sciencos.

Then came the 19th century with the industrial revolution and its
crass naterialism and the question narrowed down to, What knowledge
pays? The results of this materialistic tendceney were the World War
with its disillusioning aftermath and the 1929 crash with a complete
break-down along economic, social, and political lines.

When they had finished overhauling this old philosophy in educo-
tion, they thought they had found sonmething new, but it was only a
modificd form of the olde It may be surmed up as follows: The child
has by nature a vost complex -of stored-up readiness to do good pro=
viding the correet environment allows this readinecss to function,.

This did not satisfy thgradical fringe in the cducational world, the
so-called Progressives. They adopted the following philosophy: Man
when born is a perfectly integrated being. The whole human being is

a field of energy governed by definite universal laws called dynanics.
These laws of learning, of character development, are the same that
govern physiological growth, If this field of energy is disturbed or
unbalanoecd action sets in and the wholc potential energy Wdll be exe
pended in the dircetion of maintaining its intcgratedness and always

in the shortest way possible under existing conditions. Thorefore all
that necds to bo done is to integrate thot perfectly integrated human
being with the correet enviromment. Rosult - Intelligent behavior and
all problens of cducation solvede - - But Scripture rmentions three dis-
integrating factors, the devil, the world, and our flesh, and therefore
teaching from such a viewpoint is absolutely futile.

Based upon such philosophy they set up guidancec progremns for the
toaohers.

l. The tcacher is to arrangé opportunities which make provision
for ereative purposeful activity. Thesc activities rust be graded and
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continuous with the fundanmental processes of the corrunity.

2e Since human nature has the tendency to direct its own activity,
the ochild will choose the ends that pronise the best in the long run
and l@ad to the highest and most enduring satisfaction.

3. Since that happy selfsdircetion can be developed to its full
capaclty only when human noture is surrounded by on atmosphore of cO-
operation, good will, faith, and respoet, the child rust be given every
opportunity to participate in the control of his own affairs.

4s To provide a notive and a standard of behavior, this self-
developfient requires the projeetion of an ideal self and an ideal
socoity,.

5. As youth thus groaduslly awakens to his capacity to stand on his
own feot, he will by his self-cbltained standards sift the knowledge of
the past, which in turn will give youth power to better evaluate, en-
rich, and control presént life and the ability to meet and solve the
problene of the future, '

6 In 2ll this thc teacher's business is to plan the situations,
s0 that they will serve as an arena of frec activity for tho child.

Following this scot-up they began - and are at it yet - to remodel
curricula and class room procedurcs to carry out their grand objective -
To bring forth on this continent in the form of a co-operative cormione
wealth ¢ civilization of abundance, denccratic behavior and integrity,
and of bcauty. The whole set-up is a contradictlon of what the Word
of God teaches as to the plaoce of the ehild as as to God's way of
troining 2 child, Indoctrination of ony kind is out of place in such
schoolss. Therc is no place for Christ Crucified, no place for God's
THOU SHALT and THOU SHALT NOT, not one comforting thought chout the
hercafter. It encourages the ehild to fellow his own impulses, thus
paving the way for corruption, crime and oll "isms', that will eventue
11y end all our preclous religious and political libertiecs. (4 Chris-
tian cannot be a progressive tcacher in the @bove sensc.)

And that in broad outlines has boen and is the philosophy of nodern
gducators and the source of nedern trends in educatione

OUR CHRISTILAN VIEWPQINT IN EDUC.LTION

Whot docs the Lord tell us about education? The Seriptural viewe
point moy be swmed up as follows: The child is by nature a simner, .
and only through a washing of reogeneration and a renewal of the Holy
Ghost can traits, virtues, and ideals function to the glory of God and
the wolfarc of humanity.

Our ain in educablion Mist be = An abundant 1life in Christ herc and
hercafter in eternity - as so becautifully stated Ephesions 4.

The dircetives for our tcaching may be stated as follows:
1. Thoc teacher is to prepare and arrange all opportunities which

neke the child realizo his position in this world and provide the
activities to carry out his nissione.
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2« Since human nature hes the tendency to act contrary to the will
of God, the child must learn to know that will of God and that godli~
ness is profitable unto all things of the life that now is, and of that
which 1s to come,

3e Slnce such godliness can be developed only in a Christian at-
mosphere, the home, the school, and the church must give the child
every opportunity to grow up to Him in all things, which is the head.
(Eph. 4, 15) .

4, To provide the motive and the standard of behavior, the child
must learn to look upon Christ, hies Savior.

S5« As youth thus gradnally realizes what it means to be a child
of God through Jesus Christ his Savior and in that 1light studies the
knowledge of the past, only then will he have the power to evaluate
and enriech the present life and successfully participate in it, and
the ability to mect and help in solving the problems of the future,.

e In all this the tecacher as the coworker and reprosentative of
God and parcnt is to carry out the aim stated above with all means
suggested by Zcripture, as St. Paul points out in his lotter to Timo-
thy, “Preach the word; be instant in season, out of scason; reprove,
rebuke, exhort with all longsuffoering and doctrine (2 Tim. 4, 2).
And don't forget that, and that only, is the way to attain our objec-
tives in teaching any subject.

GOMPARATIVE PRACTICAL APPLICATION - Teaching the Socinl Studies
The term socinl studies embraces all subjeets that deal with human

beings in their rclations to one another and to their environment,
such as history, geography, civics, cconomiecs, and sociologya

Tholr Place in the Curriculum -~ In the educational world of today
the social studies are the bagie course, the core subject, yes, more
thon that, - the "biblo" with which the cducators hope to solve all
problome of 1lifc, because they believe that man by his own reason and
strength, alone or together with others, influenccd and aidcd by natural
causcs, has guided and con guide the destiny of nations, somctimes for
tho bad, but ultimately always for his own ond humanity's welfare and
Zlory.

In our Christien schools thoe social studies are subservient to the
Word of God to show forth the pralses of Him who hoth called us out of
darkness into His marvelous light, bocause we belicve that our Lord and
Savicr Josus Christ holds the destiny of all peopleos in His honds, and
He so dircets their course that cven the doings of the ungodly, uncon-
sclous to themselves, must contribute to His glory and the welfare of
His Kingdome

Objcetives - Several yoars ago a questionnalre relative to the
teaching of the sceilal studics was sont cut and about 3325 forms werc
teturncd ond tabulated. The statcements relative to the objectives of
the social studles covored a wide range of items. Those that loomed
large in tho responses of the teachers were, good charccter, good citiw
zenship, individual rcsponsibility, soéicl co-oporation, tolorance,
developmont of proper social attitudese
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In the 14th Yoarbogk, 1936, Departmcnt of Superintendence, the
Tollowing objcotives are listed: 1) To give the pupils the truest and
most rocalistic knowledgo that is possible of the social and physical
sctting in which they live, are to live, and meke their woy. 2) To
preparc the pupils for promoting a wiscr and more cffective co-opera-
tion intcrracial, interreligiocus, end intercconomic. 3) To develop
character -~ to give pupils a love of trhth, an appreciation of the
beautiful, a bent toward the good, a desirc and will to usc knowledge
Tor beneficont cnds, To give the pupils @ training in the intelw
lcetual processes indivynsible to the functioning of societye.

Thoe futility of attaining the above objectives through the social
studics is sclf-evident to us, because the Word of God has no place in
this set-upe

Since the social studics arc subservient to the Word of God in our
Christien schools the objeetives ore different and attainable. We
teach the social studies, 1) To show our pupils the wonderful works
of Godse 2} To give them the corroet "eltanschauung', to give them
the knowledge and training that they as Christians may better function
in home, community, and nation, and so become the salt of the earth to
make it at leost livaeble and to prescrve it from complote decay until
.the coming of the Lord, :

Sclection of Subject Matter -~ Even in selecting the contént for
the courses in the social studies there will be a difference. The
following examples moay serve to oxplain this diffcrence:

From our point of view the Birth of Christ and the Reformation are
the two grcat turning peints in history, and we, therefore, select the
subject matter to emphasize that fact. From the world's point of view
these two events are only side-issucs or by-products. They select
their subjeét matter to prescnt the story of man's cvolution and
achlevement. Notc the amount of prehistoric material in somo of the

textbooks and outlincs for the social studies. It has reached such an

extent that we simply camnot use cortain material, for we would be
forced to spond most of our time refubting their statemonts. (Please
keep tho Ape Mon and Cave Man stuff from your little ones, bcecause of
the dangerous and losting impressions that are made upon their pliable
hearts and nminds,)

Intorpretation of Subject Matter - Let us consider the slavery
qucstion. Theoy say that slavery is a moralw ronge How ocan it be if
God in the 01a Tmstament regulates the buying and selling of slaves?

Compare our ideas about government with theirs. Soripture tells
us about origin, purpose, rights, and powers of all govornments (Ror.
13; 1 Time. 2, 2; I Potr. 2, 13-25). It also states that it is our
duty to honor, obey, support, and pray for our government, ond in that
way only can we do our part of our rcligion. Since they reject Ro-
mans 13, they believe thot governnent is a human device, that a do-
mocracy contains within itself the means of 1ts own correction and
prescrvations But they forget that all governments are nmannged by
humon beings and that no process has yet been discovered by which pro-
notion to a position of public responsibility will do away with man's
sclfishness, loves, hates, fears, ambitions, and partialitics. Thot
roquires a cormplete regeneration end that con only be accorplished by
the Gogpel of Jesus Christ.



CONCLUSION

If that is the condition in the educational world of today and if
I sinccrely belicve and recoghize that fact

1) I comnot halt between two opinions when as a father I an con-
fronted with the problem of my child's education. My desire above
everything e¢lse will be to give ny c¢hild a Christian training, if pos-
sible, in a Christian day school,

2) I cannot halt botwesn two opinions as a church member and be
satlsficed with a Sunday school and allow the children to be influenced
by thc world's philosophy all weok, but shall do all in m¥ power to
work for the establishment of a Christian day school, yes, rore than
that, for the ecstablishment of a complete system of Christian education,

B3} I canpot halt between two opinions as a pastor, but I shall en
lighten my congregation as to the dangers in modern trends in education;
LI shall give them the correct viewpoint in education; I shall bring
to tholr attention every ageney known to the church for perfocting and
rounding out the Christian training begun in the home, and shall stress
as the untinate aim the establishment of a Christian day school.

4) I cannot halt between two opinions as a Christian teachér and
conform my school to the educetional philosophies of this world, but
noke cvery subject subsesrvient to the Word of God. MNeither can I feecl
satisfiecd to teach in schools where such philosophy prevailse

If you agree with me why then halt befween two opinions ond delay?
The devil has found the weakost spot in our defensce Lot us with a
ronewed fervent spirit go out and restore the conception of Christian
education in the hearts and ninds of our people, and so with the help
of God save, prescrvé, ond expand our syston of Christion clementary
and higher education,
% % %k ok ok ok % ok ok sk ok ok ok
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The above essay was read by Prof. H. R. Klatt at the 1940 conven-
tion of the Minnesota District of Jcint Synod. By resolution of that
district the cssay was subnitted o the Schoolboabd of Joint Synod with
the request to disnose of it as the board saw fite.

The Schoolboard rcsolved to send a nimeographed copy of this tine-
ly cssay to every pastor and tcacher in the Synod with the suggestion
that 1t be discussed in the various societies within our congregations
in ordcr that as many as possible of our laymen bocore acquainted with
the contents of this essay. The differcnce between secular and Chris-
tian ¢ducation is shown very clearly and expressed with no mistaken
terTisa

Additional copies nay be had for the nominal price of 40¢ plus
postage for 25 copiess Send your orders to F. W. Meyer, 2663 Noe.
Palner St., Milwaukec, Wis.

We heope that nony will avail themselves of this opportunity.

The School Board



